
School Improvement Plan (SIP)
Academy for Innovative Sudies High School 

Curriculum & 
Location

Planning 
Tools

SIP Schoolwide Strategic Planner
(Comprehensive/Targeted Support: 

PAI 1 and 2)
Schoolwide 

Strategic Planner
EVSC uses a research--based instructional design system to create 
and implement each grade level’s curriculum based on Indiana 
College and Career Readiness Standards. Curriculum is regularly 
evaluated and modified if needed to ensure effectiveness.  
Curriculum is housed in Google Drive where all faculty may access 
multiple resources.
Curriculum guides for high schools are available on their websites. 
These guides include information on the course offerings as well as 
diploma requirements. High school courses are reviewed yearly and 
there is a process for adding new courses. EVSC is intentional in 
ensuring a wide variety of courses to meet the needs of all students. 

Root Cause Tools

Self-Assessment 
Rubric 

(Buckets Tool)

Assessments
Management
& Monitoring

Tools

Planning and Monitoring
(Short-Term Cycles)

Project Planner & 
Monitoring

NWEA - Computer-Adaptive Assessment given to all K-10 
students that identifies each student's instructional level and 
monitors student growth over the school year.

Quarterly Progress Monitoring
(Medium-  & Long-Term Goals)

Quarterly Progress 
Monitoring

Common Formative and Summative Assessments - Teacher 
created assessments aligned with Indiana Academic Standards 
for each unit of study on EVSC curriculum maps.

Social Emotional 
Learning/Cultural 

Competency  

Teachers utilize information from all students about their 
cultural heritages and incorporate this knowledge into their 
classes in sensitive and useful ways that enhance learning for 
all students.  Social-Emotional Learning Professional 
Development is conducted four times per year for the entire 
district. 

Optional  
Supporting

Tools

Culture & Climate 3rd Strategy 
(Required for Priority: PAI 3)

Schoolwide 
Strategic Planner

Root Cause Tools Root Cause - 3-Step 
Process Guide

SIP Team 
(List team members)

https://docs.google.com/a/evsck12.com/spreadsheet/pub?key=0AkwjF7srFxPvdDM1T1dsem1yb0xTMUVGT0Zoa1hMYUE&single=true&gid=71&output=html
https://docs.google.com/a/evsck12.com/spreadsheet/pub?key=0AkwjF7srFxPvdDM1T1dsem1yb0xTMUVGT0Zoa1hMYUE&single=true&gid=71&output=html
https://docs.google.com/a/evsck12.com/spreadsheet/pub?key=0AkwjF7srFxPvdDM1T1dsem1yb0xTMUVGT0Zoa1hMYUE&single=true&gid=71&output=html


EVSC SIOT 2018-2019

Instructions:  SIOT Activity (Strengths, Improvements, Opportunities, and Threats)
     Using your 17-18 SIP and relevant data (NWEA, IREAD, MySchool Survey, Gallup, Panorama, Big 5 Reports, SET, etc)

List school’s primary strengths and areas of improvement from SY 17-18 - forces or barriers working for or against the School Improvement 
Plan implementation (SIP).  

List school’s key opportunities and threats from SY 17-18 - political, economic, social, technological, demographic or legal trends that are or 
may impact school’s ability to achieve SIP implementation.

After completing the SIOT analysis, what are the highest leverage school improvement strategies for SY 18-19?  Are there any opportunities 
we can take advantage of because of a strength?  Are there any threats compounded by a weakness?

SY 2018-19 SIOT Analysis Questions for Reflection
Strengths Areas of Improvement 

--Small number of staff making it possible to more easily build positive 
teacher-to-teacher relationships.
--Recent needs assessment or school readiness assessment was done 
in spring of 2019.
--The blended instruction that is currently in place allows for credit 
recovery and individual pacing.
--Staff report being deeply committed to building relationships with 
students.
--Teachers who attend PD sessions outside of school share the insights 
they gained.
--Community partnerships offer unique opportunities for students--
RAMP, juvenile court agencies, and community leader visits.

--To establish a clear aim/purpose for AIS HS that is frequently and 
clearly communicated.
--To align the course expectations in format. (currently called checklists)
--To establish consistency in routines and procedures.
--To develop communication systems that are reliable and operate with 
fidelity.
--To improve the school grounds and facilities in order to foster a 
positive learning environment.

Strengths:
What are your school’s primary strengths?  
What data supports these strengths?
What knowledge, skills and mindsets do you have that can 
help you with successful implementation of your school 
improvement plan?
What resources do you have available? 
What is your greatest achievement? 
Improvements:
What are your school’s primary areas for improvement?
What data supports the need for improvement?
What knowledge, skills, and mindsets are you missing?
What should you stop/avoid doing?
In what areas do you need more training?

Opportunities Threats 

--To stabilize the support that AIS HS teachers are given.
--To develop systems that include praise and celebration of staff.
--To strengthen our instructional strategies and effect change for more 
students.

--Change can be resisted.
--Change in leadership can heighten teacher anxiety.
--Inconsistent aims communicated from different central administrators 
regarding what the aim of AIS HS perpetuates an unclear mission.
--Such a variety of needs in terms of emotional and cognitive levels, but 
all students have similar schedule.
--Data shows high absenteeism for teachers and frequent lack of subs 
as well.
--The literal enrollment number of students results in fewer support 
staff, but the highest at-risk students require more staffing than is 
currently provided; the current staff cannot meet the demands which 
adds excessive stress and adds to consistent teacher movement.
--Due to the frequent moves of teachers out of the building, AIS MS and 
HS receive excessed teachers which are the teachers who have the 
lowest evalustion scores of their peers at prior schools; this results in 
the highest need teachers being placed in a buliding to serve the 
highest need students. 

Opportunities
What opportunities are present to impact successful school 
improvement plan implementation?
What is going on around you that seems to be useful?
What district resources are available to support your work?
What could be done today that isn’t being done?
Who can support you and how?

Threats:
What obstacles might impact your school improvement plan 
implementation?
What political, economic, social, technological, 
demographic or legal trends might impact your school 
improvement plan implementation?
Are there any standards, policies, and/or legislation 
changing that might negatively impact you?

Potential High Leverage School Improvement Strategies



1)  Consistent learning walks followed by feedback focused upon instruction.
2)  Consistent communication to faculty and staff from administrators.
3)  Create an instructional framework that allows teachers to move through the coursework as a class instead of independently.
4)  Embed collaborative activities for higher engagement and increased learning from one another.
5)  Track, show, and share data around instructional practices/improvement with teachers to show impact on student learning.
6)  Create all-school practices that are agreed-upon and monitored throughout the year. What opportunities are present to impact successful 

school improvement plan implementation?
What is going on around you that seems to be 
useful?
What district resources are available to support your 
work?

What could be done today that isn’t being done?

Who can support you and how?

Threats:

What obstacles might impact your school 
improvement plan implementation?

What political, economic, social, technological, 
demographic or legal trends might impact your 
school improvement plan implementation?
Are there any standards, policies, and/or legislation 
changing that might negatively impact you?



1a. EVSC Vision: Excellence in Student Achievement

1b. School Vision: AIS HS provides a safe and encouraging learning environment where students develop the skills needed to successfully move on to higher learning or begin careers in the 
workplace as productive members of society.

2a. EVSC Mission: Providing Outstanding Educational Opportunities Through Shared, Committed Responsibility 
2b. School Mission or Mantra: The faculty and staff of AIS HIgh School model and urge students to A-ttend, I-mprove, and S-ucceed!

3. WHY is this our current reality?
4. What are we going to do 
about it? 5. How will we know if it's working? 6. What is our target? 7. Our ultimate goal?

Root Finding: [1] Data Source: [2] 4a. Strategy/Intervention 1: Monitoring for Strategy/Intervention 1: [3] Goals 7a. EVSC Ultimate Goal:
--Only 38% of students 
earned 5 or more credits 
during all of 2nd 
semester/18-19 school year.
--The school is set up for 
studens to earn 4 credits 
each quarter, or 8 credits 
each semester, or 16 credits 
per year.

RDS Credits Earned Query

Teachers will embed  whole-
group instruction daily to teach 

selected components of the 
self-paced course curriculum so 

that instruction includes 
collaborative work that creates 

opportunitesfor students  to 
learn from one another.

Improvement Metric

If whole-group instruction of required components 
of the curriculum occurs in conjunction 

with the self-paced curriculum, 
students will learn from one another, 

make more consistent progress, 
and earn more credits at expected checkpoints. 

Category Baseline Goal
(EOY)

Stretch 
Goal 
(EOY)

Goal (3-
Year)

Actual
(EOY)

Will this help us 
ensure every student 
at every grade level is 
on track to graduate 
ready for college or 

career?

Metric used: Admin will record the number of times whole-group instruction is observed 
during learning walks; and, the total number of earned credits in selected courses with 

whole-group instruction will be compared to the total number of earned credits in selected 
courses prior to whole-group instruction.

Attendance Rate 89.10%

Baseline Year End Goal ELA Performance 4.44% 7% 9% 15.00%

--The spring MySchool 
Survey reports that 51.7% of 
AIS students feel included in 
classoom discussion.

SRA report from Spring 2019 --% teachers observed using collab/discusion in Q1
--Number of earned credits earned during quarter 1, during selected 

period, and prior to whole-group instruction.

increase # students completeing 
selected courses where whole 
group instruction is embedded

ELA Growth

Math Performance 0.00% 7.00% 9.00% 15.00%

Benchmarks Goal [4] Actual Math Growth

Q1 Collab/Discussion
Q2 Collab/Discussion
Q3 Collab/Discussion
Q4 Callab/Discussion

baseline
10 % increase from prior Q
10 % increase from prior Q
10 % increase from prior Q

Quarter 1:
Quarter 2
Quarter 3:
Quarter 4:

4-Year Grad Rate

--Students report that the 
work is monotonous.

SRA report from Spring 2019

Q1 Percentage
of Students

Earning Credit
in 2nd Period Class

Q1 = # credits earned for 2nd period
prior to daily whole-group instruction 
      
Q3 =  # credits earned for 2nd period 
after daily whole-group instruction 

Q2 % Earning 2nd Prd Credit = 

Q3 % Earning 2nd Prd Credit =

--"There is not a system...
that prioritizes teacher 
development...on feedback 
cycles.  All teachers desire 
receiving frequent, 
consistent, coherent, and 
coordinated HQ feedback..."

SRA report from Spring 2019

Previous School Year Report(s) 4b. Strategy/Intervention 2: Monitoring for Strategy/Intervention 2: [5]

School Improvement Plan

Implementation Metric

Metric Used:

Baseline Year End Goal

School Health Profile

Benchmarks Goal [6] Actual

My School Survey

Gallup Poll

https://drive.google.com/open?id=1zyLS-dfy-Kk1nb_8qvZOGHuUuOxHQh0u0qGbHc8wF00
https://drive.google.com/open?id=1qyj7Dli4Ly6nuqUhEWpTppzJaryTCcXm
https://drive.google.com/open?id=1IROXaa5Es8z5vPCSSNolrEWM1tlIEV34
https://drive.google.com/open?id=1YkTToFGcT0m6M0CUMARbrQLBUh886IS6


1a. EVSC Vision: Excellence in Student Achievement

1b. School Vision: AIS HS provides a safe and encouraging learning environment where students develop the skills needed to successfully move on to higher learning or begin careers in the 
workplace as productive members of society.

2a. EVSC Mission: Providing Outstanding Educational Opportunities Through Shared, Committed Responsibility 
2b. School Mission or Mantra: The faculty and staff of AIS HIgh School model and urge students to A-ttend, I-mprove, and S-ucceed!

3. WHY is this our current reality?
4. What are we going to do 
about it? 5. How will we know if it's working? 6. What is our target? 7. Our ultimate goal?

<--- Act and Assess: PM/Checkpoints/IDOE Monitoring/Self-Assessments/OTS Support/PLCs --->
EVSC CORE VALUES:                   *Students Come First*                *Intentionality*                  *Responsibility*                  *Collaboration*                  *Great People Matter*



SIP Schoolwide Culture/Climate Planner 
(Student Supports: Required for Comprehensive Support/Targeted Support Schools)

1a. EVSC Vision: Excellence in Student Achievement
1b. School Vision:

2a. EVSC Mission: Providing Outstanding Educational Opportunities Through Shared, Committed Responsibility 
2b. School Mission or Mantra:

Subgroup or Improvement Focus: ✔ Bottom 25% ✔ Top 75%

3. What is our current reality? 4. What are we going to do about it? 5. How will we know if it's working? 6. What is our target? 7. Our ultimate goal?3a. Baseline:  [7] 4a. Strategy 1: 5a. Benchmark for Progress for Strategy/Intervention 1 School SMART Goal: 7a. EVSC Ultimate Goal:
--64% of students report that there is 
one person they can go to in this 
building for help. (MySchool Survey, 
2019)
--60% of students report that there is 
one person they can go to in this 
building for help. (Fall AIS Student 
Survey, 2019)
--A steady decline in students feeling 
as if staff care about them--2017--
64.4%; 2018--59.4%; 2019--52.8%. 
(MySchool Survey, 2019)

Establish homeroom teachers as the 
mentors of their HR students 

(which means they build positive 
relationships with them, conference 
them weekly with praise or concern 
for progress, and make contact with 

families at least quarterly) 
and require students to record 
academic progress, number of 
credits, absences, tardies, and 

behavioral incidents on a tracking 
sheet each Monday.

Metric: If students feel more connected to at least one 
staff member who consistently engages them with 

praise, concern, and offers to help, student self-
awareness increases, attendance improves, and the 

number of ODRs decreases.
By the end of the 2019-2020 

school year, the use of 
student progress trackers

and the weekly 
HR teacher-HR student

conferences will increase 
student self-awareness
around school matters

and result in 
better behaviors 
as evidenced by:

--fewer ODRs per month.

Will this help us 
ensure every student 
at every grade level is 
on track to graduate 
ready for college or 

career?

Baseline Year End Goal

Quarterly ODRs
Prior School Year

25% decrease from
prior year

Benchmarks Goal [8] Actual

Checkpoint 1 Q1 10% decrease 
from prior year

Checkpoint 2 Q2 15% decrease 
from prior year

Checkpoint 3 Q3 20% decrease
from prior year

Checkpoint 4 Q4 25% decrease
from prior year

3b.  WHY is this our current reality? 4b. Strategy 2: 5b. Benchmark for Progress for Strategy/Intervention 2
Root Finding: Data Source:

Baseline Year End Goal

Benchmarks Goal [9] Actual

Checkpoint 1

Checkpoint 2

Checkpoint 3

Checkpoint 4

4c. Strategy 3: 5c. Benchmark for Progress for Strategy/Intervention 3

Baseline Year End Goal

Grading Period Data from 18-19 40% increase from prior yr.

Benchmarks Goal [10] Actual



SIP Schoolwide Culture/Climate Planner 
(Student Supports: Required for Comprehensive Support/Targeted Support Schools)

1a. EVSC Vision: Excellence in Student Achievement
1b. School Vision:

2a. EVSC Mission: Providing Outstanding Educational Opportunities Through Shared, Committed Responsibility 
2b. School Mission or Mantra:

Subgroup or Improvement Focus: ✔ Bottom 25% ✔ Top 75%

3. What is our current reality? 4. What are we going to do about it? 5. How will we know if it's working? 6. What is our target? 7. Our ultimate goal?Quarter 1 10% increase from prior yr.

Quarter 2 20% increase from prior yr.

Quarter 3 30% increase from prior yr.

Quarter 4 40% increase from piror yr.

<--- Act and Assess: PM/Checkpoints/IDOE Monitoring/Self-Assessments/OTS Support/PLCs --->
EVSC CORE VALUES:                   *Students Come First*                *Intentionality*                  *Responsibility*                  *Collaboration*                  *Great People Matter*



Action Planning Logistics Short-Term 
Monitoring

S-SIP Strategies Specific, Actionable Steps toward Achieving S-SIP Strategy 
[11] Target Date: Person(s) Responsible: [12] Are we doing it? Notes 

What actions will we take to fully implement our strategy? Due Date: [13] Who is responsible for (and/or working on each action?) Are we doing what we said we 
were going to do? [14]

Does the data indicate effectiveness?
What adjustments need to be made?

Teachers will embed 
whole-group instruction 

daily to teach 
selected components 

of the self-paced 
course curriculum 
so that instruction 

includes 
collaborative work 

that creates opportunites 
for 

students  to learn
from one another.

Visit each PLC outlining the expectations around how PLCs support the 
SIP and how individual teachers support the SIP. Sep. 7th Principal AP 4. Action has been completed

Record the # of times instruction includes collaboration or all-group 
activity during Q1 learning walks. Oct. 4th Principal AP 2. Implementation is in progress

Analyze school data (student survey, credits earned last year, Panorama 
Survey, and family engagement survey) with ILT. Sep. 26th Principal AP Leadership 

Team 4. Action has been completed

Make purposeful effort to create "pure" classes of one subject in each 
period. Oct. 14th AP Counselor 2. Implementation is in progress

Use October faculty meeting for clear plan of action around finalized SIP. Oct. 9th Principal AP 2. Implementation is in progress
Demonstrate a new instructional strategy that aligns to our SIP strategy 
within PLC biweekly visits Oct. 10th Principal AP 2. Implementation is in progress

Use November faculty meeting to have teachers share out their 
successful collaborative activities with Q and A afterwards. Nov. 9th Principal AP 2. Implementation is in progress

Send video links via email and utilize them during PLC visits to show 
what an exemplary collaborative lessons looks like. Oct. 7th Principal AP 2. Implementation is in progress

Visit PLCs with identification of 2nd period course units that will be done 
collaboratively. Oct. 25th Principal AP 2. Implementation is in progress

Visit PLCs with various rubrics. Oct. 4th 2. Implementation is in progress
Visit PLCs with questioning strategies. Oct. 18th Principal AP 2. Implementation is in progress
Visit PLCs with discussion strategies. Nov. 1st Principal AP 2. Implementation is in progress
Visit PLCs with graphic organizer strategies. Nov. 8th Principal AP 2. Implementation is in progress
Track the all-class instructional activity numbers during LWs. On-going Principal AP 2. Implementation is in progress
Track the earned credits quarterly. On-going Counselor 2. Implementation is in progress
Write cards to teachers praising them for their efforts in embedding 
collaboration. On-going Principal AP Mentor Teacher 2. Implementation is in progress

Send professional articles to teachers focused upon effective 
instructional strategies around student collaboration. On-going Principal AP Mentor Teacher 2. Implementation is in progress

Provide PD around high-quality activities On-going Principal AP Mentor Teacher 2. Implementation is in progress
3 Year Timeline for Implementation, Review & Revision for Strategy 1

Year 2 Monitor the continued use of all-group instructional strategies for 
increased engagement and ultimately--earned credits.

Year 3
Implement an instructional model that offers classes each period for 
students who can effectively self-pace and a model that has designated 
periods for students who enter in the middle of a quarter so that all 
teachers are not receiving new students throughout the quarter.

What actions will we take to fully implement our strategy? Due Date: Who is responsible for (and/or working on each action?) Are we doing what we said we 
were going to do?

Does the data indicate effectiveness?
What adjustments need to be made?

Establish homeroom teachers 
as the mentors of their HR 

students 
(which means they build 

positive relationships with 
them, conference them 

weekly with praise or concern 
for progress, and make 

contact with families at least 
quarterly) 

and require students to 
record academic progress, 

number of credits, absences, 
tardies, and behavioral 

incidents on a tracking sheet 
each Monday.

Tracking documents will be created and copied. August 7th Principal 4. Action has been completed
Process is explained to teachers--the why, the what, the how, and the 
when. July 25th Principal AP Leadership 

Team 4. Action has been completed

September family engagement survey checks to see if every student 
family has been contacted in some manner--letter, note, phone call, 
phone message, email, text, or face-to-face.

Sep. 20th Principal 4. Action has been completed

The number of credits earned at the end of each 9-weeks will be tallied 
and recorded.

Oct. 18th 
Jan. 3rd  

Mar. 20th  
May 15th 

Counselor 2. Implementation is in progress

The number of communications home will be collected from each teacher 
and tallied at end of each quarter.

Oct. 18th 
Jan. 3rd  

Mar. 20th  
May 15th 

Principal AP Leadership 
Team 2. Implementation is in progress

The number of conferences that were held by each HR teacher will be 
tallied at the end of each quarter.

Oct. 18th 
Jan. 3rd  

Mar. 20th  
May 15th 

Principal AP Leadership 
Team 2. Implementation is in progress

The number of total credits earned at end of each grading period will be 
compared to the number of credits earned at the end of each grading 
period from prior year.

Oct. 18th 
Jan. 3rd 

Mar. 20th 
May 15th

Principal AP Leadership 
Team 2. Implementation is in progress

Students will complete a class survey at the end of each quarter with 
feedback going to the teacher.

Oct. 18th 
Jan. 3rd 

Mar. 20th 
May 15th

Principal AP Leadership 
Team 2. Implementation is in progress

3 Year Timeline for Implementation, Review & Revision for Strategy 2
Year 2 Create a schoolwide grading method for use in RDS gradebook.

Year 3 Establish a graduated system of rewards for students meeting academic 
and behavioral expectations.

What actions will we take to fully implement our strategy? Due Date: Who is responsible for (and/or working on each action?) Are we doing what we said we 
were going to do?

Does the data indicate effectiveness?
What adjustments need to be made?



3 Year Timeline for Implementation, Review & Revision for Strategy 3
Year 2
Year 3



Progress Monitoring Toward Goals
Monitoring of Progress (Medium & Long Term Goals)

Priority Area of Improvement 1: English/Language Arts Priority Area of Improvement 2: Mathematics

NWEA (ENGLISH LANGUAGE-ARTS) NWEA (MATHEMATICS)
Term NWEA K 1 2 3 4 5 6 7 8 9 10 Total Term NWEA: RIT Score(s) K 1 2 3 4 5 6 7 8 9 10 Total

Fa
ll

National Avg RIT  [15] 220 220 216

Fa
ll

National Avg RIT  [16] 222

Met National Avg (School) [17] 2.90% 5.00% 8.00% Met National Avg (School) [18] 7.10%

Met National Avg (District) 54.90% 61.50% 56.10% Met National Avg (District) 50.10%

Met Projected Growth (School) [19] Met Projected Growth (School) [20]
Met Projected Growth (District) Met Projected Growth (District)
Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00%

W
in

te
r

National Avg RIT  [21] 221 221 221

W
in

te
r

National Avg RIT  [22] 232 232 232

Met National Avg (School) [23] 0.00% 0.00% 0.00% Met National Avg (School) [24] 0.00% 0.00% 0.00%

Met National Avg (District) 0.00% 0.00% 0.00% Met National Avg (District) 0.00% 0.00% 0.00%

Met Projected Growth (School) [25] 0.00% 0.00% 0.00% Met Projected Growth (School) [26] 0.00% 0.00% 0.00%

Met Projected Growth (District) 0.00% 0.00% 0.00% Met Projected Growth (District) 0.00% 0.00% 0.00%

Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00%

Sp
rin

g

National Avg RIT  [27] 222 221 222

Sp
rin

g

National Avg RIT  [28] 233 232 233

Met National Avg (School) [29] Met National Avg (School) [30]
Met National Avg (District) Met National Avg (District)
Met Projected Growth (School) [31] Met Projected Growth (School) [32]
Met Projected Growth (District) Met Projected Growth (District)
Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00%

Graph of Results



Title I Schoolwide Planning Comprehensive Needs Assessment
DATA COLLECTION/ANALYSIS

Tiered Model of Support (RTI) 
(SW tiered model to address problem behavior and 
early intervention) 

District: 

EVSC implements an RTI model (MTSS) of support for students including instruction, PBIS and social emotional learning. All 
students have support for Tier I core instruction, a clear, data driven process for Tier II and Tier III identification (K-8), and 
reading and math intervention support based on need. All schools implement PBIS with culturally responsive best practices. 
Schools utilize data to identify students who need additional supports and  Social Emotional Learning Specialists/coaches are 
assigned to support students who require Tier II and Tier III supports.  In addition, during the 2019-20 school year, K-5 students 
will have Tier I SEL curriculum that is research based. All staff participate in SEL professional development. 

School: 

AIS follows the district model for RTI / PBIS (GAIN) / SEL.  Our GAIN (formerly PBIS) / SEL team meets bi-weekly with our AIS 
full-time SEL Specialist.  Executive members of the GAIN / SEL team meet bi-weekly and all members of the GAIN / SEL team 
meet monthly to share data and plan for PD on best practices with an emphasis on tier II and III students.  The HS DSS receives 
all data and meeting agendas and provides guidance as applicable.

PROFESSIONAL PRACTICE

Transition (Pre-K and Middle/HS)
(Assisted Preschool children in transition to 
elementary school, students to MS/HS) 

District:

For any students attending EVSC pre-K programs, Kindergarten teachers will have access to GOLD assessment reports for 
individual children. The Director of Early Learning Initiatives regularly collaborates with appropriate Headstart leadership to 
encourage on-going transition of students from Headstart to Kindergarten.  Parent information and support is readily available for 
parents of students entering Kindergarten through multiple sources including District website, social media, schools and 
community agencies. 

School:

The AIS HS works closely with our AIS MS for those students who will transition from 8th to 9th grade here.  Both the high 
school and the middle school have a separate counselor, but they work closely with one another to share effective support for 
each 8th grader who will remain at AIS. We also meet with new students and their families during the enrollment process to 
describe in detail how our school works.  Families/Students receive a folder of information that includes a school calendar, 
Indiana's general high school diploma requirements, a bell schedule, behavioral expectations, dress code guidelines, behavioral 
process when students are not meeting expectations, a weekly tracking sheet where students will record their weekly progress, 
criteria to return to prior school, and a copy of our mission, vision, and belief statements.  We also provide information related to 
our social media accounts so that families know where we will post support resources throughout the year. And new students are 
given a current student to serve as an AIS Ambassador who ensures the new student has a lunch buddy.

PERSONNEL POLICY AND PROCEDURE 

Data coaches / PLCs
(PD opportunities to staff to improve instruction 
using assessment data)

District:

Each Title I school has an assigned data coach who supports data curation, data presentation and analysis, freeing teachers 
from these tasks. Data coaches work to build data fluency and skill in using data to inform instruction in teachers. Teachers have 
embedded, protected time during the day to meet regularly in Professional Learning Communities.  A primary objective of the 
PLCs is to review assessment data and plan for and adjust instruction to move all students to mastery of CCR standards. 

School:

The EVSC partnered with Mass Insight to do a deep examination of root causes for lack of academic success at AIS HS.  The 
instructional model of the school relies heavily on online coursework and student self-pacing. Data indicated that there is 
opportunity to redesign class instruction to include more all group and small group discussion and collaborative tasks in addition 
to the individualized online work which became the identified strategy of our SIP. All instructional PD will focus upon learning, 
understanding, implementing, and embedding instructional practices that engage students in discussion through collaboration 
with other students. PD will be delivered to PLCs biweekly; PD will be delivered to individual teachers through instructional 
coaching conversations; and PD will be a component of every monthly faculty meeting. Our weekly SEL PD will also aim to 
identify how particular concepts can be utilized to support discussion and collaboration among students.

Recruitment and Retention 
(Aided in recruitment and retention of effective 
teachers - high needs subjects)

District:
HR department and Office of Academic Affairs host a minumum of 2 recruitment events yearly to provide the opportunity for 
building administrators to screen potential candidates. Teachers in priority status schools (includes all Title I schools) receive 
additional compensation based on teaching in a high needs school. 

School: 
HQ staff 
list here https://docs.google.com/spreadsheets/d/1rOi_kiW--LnnqfRzV9Zj2m8UYUwFS-SNH4VDvm-EES4/edit?ts=5d95031c#gid=0

SW plan monitored and revisited 
(DSS and Leadership team, Performance 
management)

District:

Directors of School Support meet with building administrators and leadership team at least 2 times per month to monitor the SIP 
implementation and results, adjust action planning and short term monitoring based on data. The Superintendent and district 
executive leadership team meet two times per year with school administrative teams to review data, SIP goals, strategies and 
action plans and to determine ways to support school level implementation of SIPs. 

School:

An entire faculty meeting was devoted to sharing the data points that led to the integration of more teacher-led instruction in each 
class. A reader-friendly flyer of our SIP was distributed to each teacher asking that they post it near their desk. The AIS HS ILT 
meets twice per month with SIP monitoring/revising as a consistent component. Check points are built into our SIP and shared 
out with ILT and faculty regularly. And, administrators doing learning walks are consistently recording evidence of instructional 
strategies that support the SIP and the school's recent PD. An update on SIP progress is made at each monthly faculty meeting.

FAMILY AND COMMUNITY ENGAGEMENT 

https://docs.google.com/spreadsheets/d/1t9qOjgn7AHf2HJ6tlOF0EqH-mQYaksmqsvEZvNH_4Hg/edit#gid=707936515
https://docs.google.com/spreadsheets/d/1t9qOjgn7AHf2HJ6tlOF0EqH-mQYaksmqsvEZvNH_4Hg/edit#gid=707936515
https://docs.google.com/spreadsheets/d/1t9qOjgn7AHf2HJ6tlOF0EqH-mQYaksmqsvEZvNH_4Hg/edit#gid=707936515
https://docs.google.com/spreadsheets/d/1rOi_kiW--LnnqfRzV9Zj2m8UYUwFS-SNH4VDvm-EES4/edit?ts=5d95031c#gid=0


Title I Schoolwide Planning Comprehensive Needs Assessment
DATA COLLECTION/ANALYSIS

SWP Development 
(SWP is developed with involvement of parents and 
other community members)

School:

Each year, the EVSC asks for parent feedback through a MySchool Survey which asks questions related to a variety of topics 
including academics. The feedback is one of the data points used in SIP planning. The AIS HS have several community leaders 
who regularly visit our school and students.  Those individuals were asked for input around our instructional model.  The principal 
and the ILT meet regularly with our DSS where we present our strategies and she works with us to build a plan of action around 
it. The finalized SIP is posted on social media site and our school webiste so that parents can know what we are seeking to 
strengthen this year. We also add the SIP to our enrollment packet so that moving forward, students and parents can understand 
our efforts to improve.  We also share our SIP with students and famlies at every family event--open house, counselor nights, 
earned credit celebrations, and start of 2nd semester grade-level meetings.

Availability 
(Available to LEA, parents and the public)

District: A PDF of the school SIP is posted on the school website for access to parents and the public in the fall after submission to IDOE. 
The SIP document is a living google doc and district staff have access or can be easily supplied access if needed.  

School:
A reader-friendly version of the AIS HS SIP is posted on Facebook and our school website. A copy of the working SIP is placed 
in enrollment folders so that new students and families receive it. And, copies are posted in the attendance office and main 
office. 

Activities 
(Activities that have shown to be effective at 
increasing family and community engagement in 
the school, including family literacy programs)

District:

District-wide Parent Engagement: Through a series of open meetings and communications, parents across the district will have 
an opportunity to increase their literacy around EVSC school and district initiatives, including, but not limited to, use of data to 
improve student outcomes, enrichment and special programming, and brain development and social emotional learning. The 
EVSC Parent Advisory team will work with district leadership to inform decisions around programming and communications. At 
the school level, staff will conduct welcoming environment assessments and use the information to strengthen their school 
climates and build relationships with parents. Schools will also intentionally work to increase enrollment and use of the EVSC 
parent portal.     

School:

The AIS HS messages out through EVSC websites and social media the dates for enrollment at AIS HS.  Every enrollment has a 
30-minute time-slot where the student and family go through the packet of information they receive that includes the school 
calendar, the dress code, behavioral expectations, criteria to return to school, behavioral process when students do not meet 
expectations, the bell schedule, our mission, vision, and belief statements, and our engagement team meeting information.  If 
parents cannot attend the monthly meetings, they are encouarged to be "virtual" members and respond to monthly surveys 
around decision-making for our school. A tour of the HS area is also done at the end of the enrollment meeting.  AIS HS 
homeroom teachers do a "virtual" open house in October, an after-school celebration in December, quarterly credit recognition 
receptions for students and families in NOV, JAN, and APR, and a graduating senior reception in MAY. Homeroom teachers 
mentor their HR students by holding weekly conferences regarding grades, tardies, attendance, and behavioral incidents; and, 
HR teacher contact the families of their HR students at least once per quarter; and, every teacher completes positive behavior 
incidents within the behavior tab of RDS so that parents and students can be affirmed when meeting or exceeding expectations.

PLANNING TEAM 

Stakeholder Input 
(Parents, teachers, admin community) School: 

The AIS HS SIP is created after a deep dive analysis of pertinent data including the results from the MySchool Survey that is 
given to teachers, students, and families. In spring of 2019, a team of administrators completed a school readiness assessment 
(SRA) that included classroom observations and meetings with all stakeholders. The instructional leadership team (ILT)  uses 
these data points along with others and frames some initial SIP ideas that are then presented to district administrators including 
the DSS.  After input from those administrators, the modified SIP is shared out with all teachers during a faculty meeting. In 
addition, we utilize the feedback from monthly parent surveys as part of our decision-making process. And, we use quarterly 
surveys for students to gauge the impact of our work on instruction and  classroom practice. 

Public access 

District: A PDF of the school SIP is posted on the school website in the fall after submission to IDOE for access to parents and the public. 
The SIP document is a living google doc and district staff have access or can be easily supplied access if needed.  

School:
A reader-friendly version of the AIS HS SIP is posted on Facebook and our school website. A copy of the working SIP is placed 
in enrollment folders so that new students and families receive it. And, copies are posted in the attendance office and main 
office. 

COORDINATION  

Coordination of Programs 
(Developed in coordination with other programs, 
services and resources)

District:

SIPs are developed in coordination with the district Continuous Improvement Plan as an overarching document which 
coordinates across mulitple programs, including social emotional supports. Directors of School Support access other programs 
and services as needed to support individual school needs. 

School:
Our SIP is aligned with the district Continuous Improvement Plan (CIP) in academic goals as well as social emotional goals.  Our 
DSS meets with us weekly to develop and review programs and service our school needs. Progress monitoring is kept up-to-
date and shared out.



Title I Schoolwide Planning Comprehensive Needs Assessment
DATA COLLECTION/ANALYSIS

Addressing High-Risk Needs 
(Mental health, instructional support/mentoring, 
non academic skill improvement) 

District:

EVSC implements an RTI model (MTSS) of support for students including instruction, PBIS and social emotional learning. All 
students have support for Tier I core instruction, a clear, data driven process for Tier II and Tier III identification (K-8), and 
reading and math intervention support based on need. All schools implement PBIS with culturally responsive best practices. 
Schools utlize data to identify students who need additional supports and  Social Emotional Learning Specialists/coaches are 
assigned to support students who require Tier II and Tier III supports.  In addition, during the 2019-20school year, K-5 students 
will have Tier I SEL curriculum that is research based. All staff participate in SEL professional development. 

School:

Our school meets weekly to discuss best practices and implementation of schoolwide GAIN (formerly called PBIS)--tier I, II, & 
III--and SEL.  The PBIS/SEL team reviews data weekly and provides PD to all staff.  We have weekly visits with our in-house 
SEL Specialist who conducts school/classroom observations and shares that information with the PBIS/SEL team.  
Administrators embed SEL PD to the staff during faculty meetings and instructional coaching sessions as well. 

Coordination of Funds 
(Describe how Title I funds will be coordinated with 
local,state and federal programs) 

District:

The Deputy Superintendent of Teaching and Learning coordinates use of funds based on the Continuous Improvement Plan 
needs assessment priorities, school based needs assessments and input from Directors of School Support. Title II funds are 
utilized to offer district coaching support and leadership development to address needs of Title I schools. Title IV funds are 
utilized to offer additional supports for social emotional learning for most in need Title I schools.

HQ Staff Roster LInk https://docs.google.com/spreadsheets/d/1rOi_kiW--LnnqfRzV9Zj2m8UYUwFS-SNH4VDvm-EES4/edit?ts=5d95031c#gid=0

Title I Funded Positions and SIP Alignment
Title FTE Description and Alignment Strategy 1 Strategy 2

Professional Development Sub This support staff member  covers a class while the regular teacher receives professional development. X
AEA Monitor This support staff member allows the HS to utilize in-school suspension periods.
Student & Family Support Contact This person arranges enrollment meetings and walks students and families through the enrollment packet. X

https://docs.google.com/spreadsheets/d/1rOi_kiW--LnnqfRzV9Zj2m8UYUwFS-SNH4VDvm-EES4/edit?ts=5d95031c#gid=0


Waivers, Provisions, and Assurances

[X] No statutes and  rules will be suspended from operation from this school.

[X] Curriculum and information regarding the location of a copy of the curriculum is 
available for members of the public.

[X] Assessments besides ISTEP+ are used at this school.

[X] Plan to be submitted to the governing body and made available to all interested 
members of the public and in an easily understood format.

[X] Provisions are in place to maintain a safe and disciplined learning environment for 
students and teachers.

[X] Provisions are in place for the coordination of technology initiatives.

[X] A professional development program exists pursuant to IC 20-19-2-11 and IC 20-20-
31.

[X] The plan complies with the board's core principles for professional development.

[X] Exclusive Representative supports the professional development component of this 
plan.

[X] Provisions are in place to maximize parental participating in the school.



Principal Signature of Assurance Date



[1] Highlight the root cause findings on the "Self-Assessment" tab, and use the space below to explain your rationale.

[2] Checkpoint metrics should align to these data sources to allow for frequent progress monitoring.

[3] What will we look during in consistent, short-term cycles to know our strategy is working?

Reflection: Be sure to consider alignment and intentionality.  

Is the determined metric aligned to the baseline, root findings, strategy, goal, and ultimate outcome?

Is it realistic?  

Do you need any support from district office to align systems necessary to ensure this measure is continuously easy to access on short cycles?

[4] How much do you expect your short-term baseline do grow by the end of your first designated improvement planning cycle?  Think in shorter 
intervals of time than "by the end of the year."  

It may make sense for your school to align your cycles to when you will have benchmark data.

Example:
4.1 of 5 by 10/22/2014 - Presenting Instructional Content Indicator (School Walkthroughs)

[5] What will we look during in consistent, short-term cycles to know our strategy is working?

Reflection: Be sure to consider alignment and intentionality.  

Is the determined metric aligned to the baseline, root findings, strategy, goal, and ultimate outcome?

Is it realistic?  

Do you need any support from district office to align systems necessary to ensure this measure is continuously easy to access on short cycles?

[6] How much do you expect your short-term baseline do grow by the end of your first designated improvement planning cycle?  Think in shorter 
intervals of time than "by the end of the year."  

It may make sense for your school to align your cycles to when you will have benchmark data.

Example:
4.1 of 5 by 10/22/2014 - Presenting Instructional Content Indicator (School Walkthroughs)



[7] Priority Area of Improvement 3 (PAI 3)

[8] How much do you expect your short-term baseline do grow by the end of your first designated improvement planning cycle?  Think in shorter 
intervals of time than "by the end of the year."  

It may make sense for your school to align your cycles to when you will have benchmark data.

Example:
4.1 of 5 by 10/22/2014 - Presenting Instructional Content Indicator (School Walkthroughs)

[9] How much do you expect your short-term baseline do grow by the end of your first designated improvement planning cycle?  Think in shorter 
intervals of time than "by the end of the year."  

It may make sense for your school to align your cycles to when you will have benchmark data.

Example:
4.1 of 5 by 10/22/2014 - Presenting Instructional Content Indicator (School Walkthroughs)

[10] How much do you expect your short-term baseline do grow by the end of your first designated improvement planning cycle?  Think in shorter 
intervals of time than "by the end of the year."  

It may make sense for your school to align your cycles to when you will have benchmark data.

Example:
4.1 of 5 by 10/22/2014 - Presenting Instructional Content Indicator (School Walkthroughs)

[11] What will it take to operationalize your strategy?  Backwards map here by your strategy into smaller, individual action steps.

[12] Use the pull down menu in each cell  below (see down arrow) to select the appropriate names.  

Names can be adjusted by going to "Data" and then "Validation."  

You can adjust the list of names for your school.

[13] Easy access to calendar:

Double click in each cell 
below to pull up and select from a calendar.

[14] Each team member designated as responsible/accountable for each action step:

Enter in a value between 1-4 complete per action reflecting if the action step has not been started, implementation is in progress, implementation 
is ongoing with fidelity, or is complete.



[14] Each team member designated as responsible/accountable for each action step:

Enter in a value between 1-4 complete per action reflecting if the action step has not been started, implementation is in progress, implementation 
is ongoing with fidelity, or is complete.

[15] Do Not Remove Formulas.

[16] Do Not Remove Formulas.

[17] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[18] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[19] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

[20] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

[21] Do Not Remove Formulas.

[22] Do Not Remove Formulas.

[23] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[24] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[25] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Winter NWEA Administrations.

[26] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Winter NWEA Administrations.

[27] Do Not Remove Formulas.

[28] Do Not Remove Formulas.

[29] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[30] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[31] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Spring NWEA Administrations.



[31] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Spring NWEA Administrations.

[32] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Spring NWEA Administrations.



School Improvement Plan (SIP)
Academy for innovative Studies MS 

Curriculum & 
Location

Planning 
Tools

SIP Schoolwide Strategic Planner
(Comprehensive Support/Targeted 

Support: PAI 1 and 2)
Schoolwide 

Strategic Planner
EVSC uses a research--based instructional design system to 
create and implement each grade level’s curriculum based on 
Indiana College and Career Readiness Standards. Curriculum 
is regularly evaluated and modified if needed to ensure 
effectiveness and that it addresses the learning needs of all 
students.  Curriculum is housed in Google Drive where all 
faculty may access multiple resources.Root Cause Tools

Self-Assessment 
Rubric 

(Buckets Tool)

Assessments
Management
& Monitoring

Tools

Planning and Monitoring
(Short-Term Cycles)

Project Planner & 
Monitoring

NWEA - Computer-Adaptive Assessment given to all K-10 
students that identifies each student's instructional level and 
monitors student growth over the school year.

Quarterly Progress Monitoring
(Medium-  & Long-Term Goals)

Quarterly Progress 
Monitoring

Common Formative and Summative Assessments - Teacher 
created assessments aligned with Indiana Academic Standards 
for each unit of study on EVSC curriculum maps.

Social Emotional 
Learning/Cultural 

Competency

Teachers utilize information from all students about their 
cultural heritages and incorporate this knowledge into their 
classes in sensitive and useful ways that enhance learning for 
all students.  Social-Emotional Learning Professional 
Development is conducted four times per year for the entire 
district. 

Optional  
Supporting

Tools

Culture & Climate 3rd Strategy 
(Required for Priority: PAI 3)

Schoolwide 
Strategic Planner

Root Cause Tools SIOT Analysis

SIP Input 
(stakeholder input)

Parents, Community Partners, Staff

SIP Team 
(List team members)

Hannah Kirkman, Carrie French, Matthew Beck, Stacie Evans, 
Matressa Morgan, Chelsey Bowlds, Audra Offutt

https://docs.google.com/a/evsck12.com/spreadsheet/pub?key=0AkwjF7srFxPvdDM1T1dsem1yb0xTMUVGT0Zoa1hMYUE&single=true&gid=71&output=html
https://docs.google.com/a/evsck12.com/spreadsheet/pub?key=0AkwjF7srFxPvdDM1T1dsem1yb0xTMUVGT0Zoa1hMYUE&single=true&gid=71&output=html
https://docs.google.com/a/evsck12.com/spreadsheet/pub?key=0AkwjF7srFxPvdDM1T1dsem1yb0xTMUVGT0Zoa1hMYUE&single=true&gid=71&output=html


EVSC SIOT 2019-2020

Instructions:  SIOT Activity (Strengths, Improvements, Opportunities, and Threats)
     Using your 18-19 SIP and relevant data (NWEA, IREAD, MySchool Survey, Gallup, Panorama, Big 5 Reports, SET, etc)

List school’s primary strengths and areas of improvement from SY 18-19 - forces or barriers working for or against the School Improvement Plan implementation 
(SIP).  

List school’s key opportunities and threats from SY 18-19 - political, economic, social, technological, demographic or legal trends that are or may impact school’s 
ability to achieve SIP implementation.

After completing the SIOT analysis, what are the highest leverage school improvement strategies for SY 19-20?  Are there any opportunities we can take advantage 
of because of a strength?  Are there any threats compounded by a weakness?

SY 2018-19 SIOT Analysis Questions for Reflection
Strengths Areas of Improvement 

The MS team is really strong in the area of building relationships with students.  By the end 
of the 2018-2019 school year, 86% of students reported that they had at least one adult at 

this school that they could go to when they needed help according to our EOGP survey, 
which exceeded our SIP goal in this area.  During the 18-19 school year, AIS MS showed 

growth in many SEL areas.  Students showed an increase in every category on the 
Panorama student survey data when looking at Fall 2018 data to Spring 2019 Student 

Panorama survey results.  In the Spring 2019 staff survey Panorama results, 75% of staff 
had positive perceptions of the amount and quality of school professional development 

around social emotional learning.   During a professional development activity, the entire 
MS staff shared the following as team strengths: student/staff relationships, MS team 

communication, effective weekly professional development for staff, supportive MS team, 
school-wide social emotional learning, and frequent communication with families.

Last year we didn't meet our SIP goal pertaining to shifting the classrooms from teacher 
centered to student centered.  By the end of the 2018-2019 school year according to 

walkthrough data, SRA data, and teacher input we only had 36% of classrooms consistently 
student centered.  We also only had 69% of students state that their school work made 

them think, which didn't reach our SIP goal either.  We had a high amount of office 
documented referrals last year, resulting in 2,213 ODR's for the 18-19 school year.  

Members of the leadership team did in depth exercises with Mass Insight and landed on 
decreasing office documented referrals and increasing rigor in the classroom as two big 
areas of improvement.  During a professional development activity, the entire MS staff 
shared the following as team opportunities for improvement: increasing rigor in class, 

decreasing student referrals to office, needing more professional development on how to 
shift to a student centered classroom, needing more professional development on how to 

increase the rigor, needing to structure the time out process, needing more soccial 
emotional learning curriculum and resources for teachers and students, needing more 
student support resources, being more consistent in implementing Kagan structures, 

receiving feedback on a consistent basis, and needing more resources for movement brain 
break ideas.

Strengths:
What are your school’s primary strengths?  
What data supports these strengths?
What knowledge, skills and mindsets do you have that can help you with successful 
implementation of your school improvement plan?
What resources do you  have available? 
What is your greatest achievement? 
 
Improvements:
What are your school’s primary areas for improvement?
What data supports the need for improvement?
What knowledge, skills, and mindsets are you missing?
What should you stop/avoid doing?
In what areas do you need more training?

Opportunities Threats 

This year we have more social emotional supports for students.  We have changed the time 
out process to a self regulation station where it is a focused and meaningful time for 

students to get to calm before returning to class and where they are learning and practicing 
self regulation skills.  We have more student support staff this year with the addition of a 

full time counselor and 2.5 days of a district SEL.  We have more social emotional resources 
for teachers and they are using those resources to teach a social emotional curriculum to 

students daily, which is in addition to our school-wide MIND UP practices.  Every Friday we 
are going to do a movement brain break together as a staff, which will provide additional 

resources to teachers in this area.  This year we have an office supervision schedule, which 
builds capactiy for admin to consistently do informal walkthroughs and deliver feedback.  

The MS and HS office areas are now separate, allowing for a more calm environment in the 
office.  The ODR section of the office is now separate from the SEL section again allowing 
for a more calm and mindful office.  The MS team is fully staffed this year!  The MS team 
has district support on a more frequent basis this year and has plans for the lead coach to 

push into PLC's with AIS admin to provide even more professional development and 
support.   This is all in addition to some key things we did last year that helped us make 

gains in different areas and will be continued as well.

We will continue to receive students throughout the year which will lead to an 
environment that is constantly changing and our numbers will increase through the year 

eventually leading to bigger classrooms.  We will continue to receive at-risk students 
coming to us with intense academic, social, emotional, and/or behavioral needs.  The MS 
staff currently has 3 new classroom teachers, 1 new PD sub, 1 new teaching assistant, 1 

new AEA monitor, 1 new attendance clerk, and 1 new counselor for this 19-20 school year 
which represents a high amount of turn over and new staff for such a small team.

Opportunities:
What opportunities are present to impact successful school improvement plan 
implementation?
What is going on around you that seems to be useful?
What district resources are available to support your work?
What could be done today that isn’t being done?
Who can support you and how?

Threats:
What obstacles might impact your school improvement plan implementation?
What political, economic, social, technological, demographic or legal trends might 
impact your school improvement plan implementation?
Are there any standards, policies, and/or legislation changing that might negatively 
impact you?

Potential High Leverage School Improvement Strategies

For this 19-20 school year, AIS MS is focusing on increasing rigor within the classroom and decreasing the amount of office documented referrals.



1a. EVSC Vision: Excellence in Student Achievement
1b. School Vision: Excellence in Student Achievement

2a. EVSC Mission: Providing Outstanding Educational Opportunities Through Shared, Committed Responsibility 
2b. School Mission or Mantra: Providing outstanding educational opportunities through shared, committed responsibility.

3. WHY is this our current reality? 4. What are we going to do about it? 5. How will we know if it's working? 6. What is our target? 7. Our ultimate goal?

Root Finding: [1] Data Source: [2] 4a. Strategy/Intervention 1: Monitoring for Strategy/Intervention 1: [3] Goals 7a. EVSC Ultimate Goal:
Why is rigor low?  Some 
teachers fear that asking more 
of students academically will 
lead to outbursts and break 
"the calm" environment.  The 
majority of teachers lack 
knowledge of best practices 
and skills for planning and 
executing rigorous lessons.  
Teachers do not receive 
sufficient support in planning 
and executing rigorous lessons 
(because instructional 
leadership is tied up in the 
office without clear office 
coverage plans).  Some 
teachers do not sufficiently 
understand why ensuring 
instructional rigor is important 
to students future success.  
Some teachers leaned on 
computer based instruction to 
provide content independently 
and didn't create intentional 
rigorous lessons.  Other 
teachers felt that the amount 
of computer led activities they 
had to deliver took away time 
to then dive into a rigorous 
lesson.

Classroom walkthrough, teacher 
voice, Mass Insight SRA, teacher 
interviews, teacher and student 
surveys - Panorama and My 
School Survey

AIS will implement an office structure that 
will protect time for instructional coaching 
so feedback can be provided to teachers in 
1 to 3 week cycles with a focus on 
implementing classroom tasks that require 
students to think at high levels.

Improvement 
Metric

AIS will implement an office structure that will protect 
time for instructional coaching so feedback can be 
provided to teachers in 3-week cycles with a focus on 
implementing classroom tasks that require students to 
think at high levels.

Category Baseline Goal
(EOY)

Stretch 
Goal 
(EOY)

Goal (3-
Year)

Actual
(EOY)

Will this help us 
ensure every student 
at every grade level is 
on track to graduate 
ready for college or 

career?

Metric used: First Metric:  Admin will be completing classroom 
walkthroughs to look at the percentage of students doing the 
thinking, answering higher order thinking questions, doing 
higher order thinking tasks, and the amount of bell to bell 
learning taking place.  Second Metric:  Students will be surveyed 
on the following statements at the end of each nine weeks.                               
1. I feel challenged to do my best at AIS MS.                                                              
2. My teacher makes me explain my thinking.

Attendance Rate 94.40% 95.40% 96.40% 97.40%

Baseline Year End Goal ELA Performance 4% 
(4/101)

6%   
(6/101)

8%      
(8/101)

10%   
(10/101)

Why are referrals high?  
Student voice and surveys 
report that students are bored 
in class.  Classroom 
walkthroughs and observations 
show a lack of rigor and 
engagement in most classes, 
which could lead to boredom.  
The majority of teachers do not 
deliver clear directions and/or 
maintain the group plans 
within the classroom setting 
which leads to student 
confusion and off-task 
behavior.   Our student to 
student peer conflict is high 
resulting in referrals to the 
office for restorative practices 
because students currently lack 
the skills to resolve peer 
conflict independently. 

Classroom walkthrough, teacher 
voice, Mass Insight SRA, teacher 
interviews, teacher and student 
surveys - Panorama and My 
School Survey First Metric:  By the end of the 2018-2019 

school year, 0.09% of classrooms were 
consistently rigorous showing students 
doing the thinking at high levels on a 
consistent basis.                              
Second Metric: By the end of the 2018-
2019 school year, 37% of students shared 
that they feel challenged to do their best 
at AIS.  By the end of the 2018-2019 
school year, 59% of students shared that 
their teacher makes them explain their 
thinking.

First Metric:  By the end of 
the 2019-2020 school 
year, 75% of classrooms 
will be consistently 
rigorous showing students 
doing the thinking at high 
levels on a consistent 
basis.                              
Second Metric: By the 
end of the 2019-20120 
school year, 41% of 
students will share that 
they feel challenged to do 
their best at AIS.  By the 
end of the 2019-20120 
school year, 63% of 
students will share that 
their teacher makes them 
explain their thinking.

ELA Growth

Math Performance 1% 
(1/101)

3%    
(3/101)

5%       
(5/101)

7%     
(7/101)

Benchmarks Goal [4] Actual Math Growth

First Grading 
Period:

First Metric: 18%             
Second Metrics:             
38% & 60%

Second Grading 
Period:

First Metric: 36%                
Second Metrics:            
39% & 61%

Third Grading 
Period:

First Metric: 54%            
Second Metrics:           
40% & 62%



1a. EVSC Vision: Excellence in Student Achievement
1b. School Vision: Excellence in Student Achievement

2a. EVSC Mission: Providing Outstanding Educational Opportunities Through Shared, Committed Responsibility 
2b. School Mission or Mantra: Providing outstanding educational opportunities through shared, committed responsibility.

3. WHY is this our current reality? 4. What are we going to do about it? 5. How will we know if it's working? 6. What is our target? 7. Our ultimate goal?

AIS will implement an office structure that 
will protect time for instructional coaching 
so feedback can be provided to teachers in 
1 to 3 week cycles with a focus on 
implementing classroom tasks that require 
students to think at high levels.

Fourth Grading 
Period:

First Metric: 75%            
Second Metrics:        
41% & 63%

Previous School Year Report(s) 4b. Strategy/Intervention 2: Monitoring for Strategy/Intervention 2: [5]

School Improvement Plan

AIS MS staff will reduce the office 
documented referrals by weekly 
professional development around social 
emotional learning for staff, teaching social 
curriculum to students, and implementing 
brain friendly strategies and structures 
schoolwide.

Improvement 
Metric

AIS MS staff will reduce the office documented 
referrals by weekly professional development 
around social emotional learning for staff, 
teaching social curriculum to students, and 
implementing brain friendly strategies and 
structures schoolwide.

Metric used: Number of Office Documented Referrals

Baseline Year End Goal

School Health Profile

During the 2018-2019 school year, we 
had a total of 1,947 office documented 
referrals.  The break down per grading 
period was: First Grading Period - 385, 
Second Grading Period - 524, Third 
Grading Period - 604, Fourth Grading 
Period - 434.

By the end of the 2019-
2020 school year, we will 
decrease our ODR's by at 
least 5 % each grading 
period, which would result 
in the following: First 
Grading Period - 365, 
Second Grading Period - 
498, Third Grading Period 
- 574, & Fourth Grading 
Period - 412 with a total of 
1,849 ODR's.

Benchmarks Goal [6] Actual

First Grading 
Period:

365 ODR's or less

My School Survey

Second Grading 
Period: 498 ODR's or less

Gallup Poll Third Grading 
Period:

574 ODR's or less

Fourth Grading 
Period: 412 ODR's or less

<--- Act and Assess: PM/Checkpoints/IDOE Monitoring/Self-Assessments/OTS Support/PLCs --->
EVSC CORE VALUES:                   *Students Come First*                *Intentionality*                  *Responsibility*                  *Collaboration*                  *Great People Matter*

https://drive.google.com/open?id=17kazT8L6XKEGZir3rtyI7sgYgdhWkwm51EdgjT-bPyA
https://drive.google.com/open?id=1qyj7Dli4Ly6nuqUhEWpTppzJaryTCcXm
https://drive.google.com/open?id=1giO1u4XPtc8nOpxUlBW8Tq6m-WxD3Tja
https://drive.google.com/open?id=1YkTToFGcT0m6M0CUMARbrQLBUh886IS6


Progress Monitoring Toward Goals
Monitoring of Progress (Medium & Long Term Goals)

Priority Area of Improvement 1: English/Language Arts Priority Area of Improvement 2: Mathematics

NWEA (ENGLISH LANGUAGE-ARTS) NWEA (MATHEMATICS)
Term NWEA K 1 2 3 4 5 6 7 8 9 10 Total Term NWEA: RIT Score(s) K 1 2 3 4 5 6 7 8 9 10 Total

Fa
ll

National Avg RIT  [7] 211 214 217

Fa
ll

National Avg RIT  [8] 218 223 226

Met National Avg (School) [9] 0.00% 17.60% 10.50% Met National Avg (School) [10] 50.00% 11.80% 2.70%

Met National Avg (District) 51.70% 55.90% 56.30% Met National Avg (District) 45.10% 49.20% 56.00%

Met Projected Growth (School) [11] Met Projected Growth (School) [12]
Met Projected Growth (District) Met Projected Growth (District)
Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 9.00% Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 6.00%

W
in

te
r

National Avg RIT  [13] 214 217 219 217

W
in

te
r

National Avg RIT  [14] 222 226 229 226

Met National Avg (School) [15] 0.00% 0.00% 0.00% 0.00% Met National Avg (School) [16] 0.00% 0.00% 0.00% 0.00%

Met National Avg (District) 0.00% 0.00% 0.00% 0.00% Met National Avg (District) 0.00% 0.00% 0.00% 0.00%

Met Projected Growth (School) [17] 0.00% 0.00% 0.00% 0.00% Met Projected Growth (School) [18] 0.00% 0.00% 0.00% 0.00%

Met Projected Growth (District) 0.00% 0.00% 0.00% 0.00% Met Projected Growth (District) 0.00% 0.00% 0.00% 0.00%

Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 10.00% Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 7.00%

Sp
rin

g

National Avg RIT  [19] 216 218 220 218

Sp
rin

g

National Avg RIT  [20] 225 229 231 228

Met National Avg (School) [21] Met National Avg (School) [22]
Met National Avg (District) Met National Avg (District)
Met Projected Growth (School) [23] Met Projected Growth (School) [24]
Met Projected Growth (District) Met Projected Growth (District)
Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 11.00% Goal (School created) 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 8.00%

Graph of Results



Action Planning Logistics Short-Term 
Monitoring

S-SIP 
Strategies

Specific, Actionable Steps toward Achieving S-SIP Strategy 
[25]

Target 
Date: Person(s) Responsible: [26] Are we doing it? Notes 

What actions will we take to fully implement our strategy? Due Date: 
[27] Who is responsible for (and/or working on each action?) Are we doing what we said we 

were going to do? [28]
Does the data indicate effectiveness?
What adjustments need to be made?

AIS will 
implement 
an office 
structure 
that will 

protect time 
for 

instructional 
coaching so 

feedback 
can be 

provided to 
teachers in 1 

to 3 week 
cycles with a 

focus on 
implementin
g classroom 

tasks that 
require 

students to 
think at high 

levels.

An office supervision schedule will be created, rolled out to staff, and 
implemented weekly in order for the admin to be able to conduct 
consistent classroom walkthroughs and provide feedback to teachers.  
Feedback will be centered around the areas of increasing rigor and 
decreasing ODR's and will be tied to all of our new learning this year. 
The goal is to do a classroom walkthrough on each teacher on a weekly 
basis, but it will be on a  1 to 3 week cycle at a minimum.

8/19/19 Principal
School 

Resource 
Officer

Internal SEL
Family 

Engagement 
Coordinator

3. Implementation is ongoing with 
fidelity

19-20 MS Office Supervision Schedule
Feedback during classroom walkthroughs will be provided to teachers 
through a Google document and follow up email.  The goal is for 
classroom walkthrough feedback to be delivered to each teacher on a 
weekly basis, but it will be on a 1 to 3 week cycle at a minimum.   In 
person feedback will be provided once a month during coaching sessions 
one on one with teacher and admin. Feedback will be centered around 
the areas of increasing rigor and decreasing ODR's and will be tied to all 
of our new learning this year.   Classroom walkthrough data will be 
collected through a google form after a walkthrough by administrator.  
Google docs will be created and shared with teachers.  Google form will 
be created and utilized by admin.

8/19/19 Principal 3. Implementation is ongoing with 
fidelity

Admin and lead coach will push in support to the Math and ELA PLC's 
once a week for each PLC with a focus on increasing rigor in the 
classroom.

8/19/19 Principal District Lead 
Coach

3. Implementation is ongoing with 
fidelity PLC Supports

The ELA & Math PLC's will receive a professional development on rigor.  
The WIN & Resource teachers will be invited to these PLC's. 8/23/19 District Lead 

Coach 4. Action has been completed PLC Rigor PD
Teachers will receive professional development on the three types of 
teachers (A, B, & C) which focuses on Teacher A - Traditional (Call on 
One), Teacher B - Group Work (Call on Some), & Teacher C - Kagan 
Structures (Call on All).  Teachers will also receive professional 
development on the three types of classrooms - Teacher Centered 
Classroom, Student Centered Classroom, & the desired outcome - 
Student Centered Classroom with Rigor.

9/6/19 Principal District Lead 
Coach 4. Action has been completed

Why? - Teacher A, B, & C PD
Teachers will receive professional development on the following Kagan 
Structures:  Celebrity Interview (October 25), Lyrical Lessons (November 
15), Take Off - Touch  Down (December 12), Number-Rhyme Mnemonic 
(January 10), Quiz-Quiz (February 7), Simulations (February 21), Listen 
Right (March 6), Circle the Sage (March 20), Same Different (April 17), & 
Line Ups (May 8).  These structures align with all of the brain friendly 
learning/teaching strategies PD's that we are learning this year described 
in the strategy two section of the action planning below.  They can also 
be vehicles to increase student engagement as we increase rigor within 
the classroom.

5/8/20 Principal 1. Action has not been started

Our district lead coach and our Social Studies/Science teachers will meet 
weekly to discuss curriculum and supports for those classes. 9/3/2019 District Lead 

Coach
3. Implementation is ongoing with 
fidelity

3 Year Timeline for Implementation, Review & Revision for Strategy 1

Year 2
Teachers will be leading a student centerend classroom that incorporates 
tasks that require students to think at high levels on a consistent basis in 
the majority of their classes.

Year 3
Teachers will be leading a student centerend classroom that incorporates 
tasks that require students to think at high levels on a consistent basis in 
all of their classes.

What actions will we take to fully implement our strategy? Due Date: Who is responsible for (and/or working on each action?) Are we doing what we said we 
were going to do?

Does the data indicate effectiveness?
What adjustments need to be made?

https://docs.google.com/document/d/1riSy7szccJB8YCpDcmn9bVBVun9GhZH15Se3_KEkfOc/edit?usp=sharing
https://docs.google.com/document/d/18HZKiVhC6CmKE2hwbMQ1FofONzTljnrdmRzmf0UWw0E/edit?usp=sharing
https://docs.google.com/presentation/d/1v4O6VBOPNyAru6-ROFvjeptqLYyTZjHEPEbCvdunqqw/edit?usp=sharing
https://docs.google.com/presentation/d/1d1Ek9JF3AlIYLNRoeKJXeEOXNMytnx2EuSsGzHKet7k/edit?usp=sharing


AIS MS staff 
will reduce 
the office 

documented 
referrals by 

weekly 
professional 
development 

around 
social 

emotional 
learning for 

staff, 
teaching 

social 
curriculum 

to students, 
and 

implementin
g brain 
friendly 

strategies 
and 

structures 
schoolwide.

AIS MS will create, roll out, and utilize a self-regulation station for 
students where they can learn and practice self regulation skills, get to 
calm, refuel, and return back to class alert and ready to learn.

8/7/2019 Principal Internal SEL District SEL 3. Implementation is ongoing with 
fidelity

AIS MS will utilize school wide and classroom group plans on a daily 
basis. 8/7/2019 Principal Leadership 

Team
3. Implementation is ongoing with 
fidelity

AIS MS will incorporate breathing brain breaks at the start and end of 
every class and before lunch dismissal.  AIS MS will incorporate 
movement brain breaks in the middle of a long block of class.

2019-08-07 Principal Leadership 
Team

3. Implementation is ongoing with 
fidelity

Admin will create a learning professional development binder for each 
MS staff member to utilize during our morning meetings.  It will have a 
section for notes, breathing brain breaks, movement brain breaks, & 
Kagan structures.  This binder will be for notes and resources they attain 
from their new learning/PD this school year.

8/7/2019 Principal Leadership 
Team

3. Implementation is ongoing with 
fidelity

Admin will lead a movement break with the staff every Friday during the 
morning PD and will then give them a handout of the directions for that 
movement break as a resource to store in their learning binders.  This will 
give them a variety of resources to utilize as structured brain friendly 
movement breaks during class.  A slide of movement break expectations 
will be added to a presentation each week as well so that teachers can 
pull them up on the board for students when they utilize them in class.

8/7/2019 Principal 3. Implementation is ongoing with 
fidelity

Movement Break Slides LINK
 Teachers will receive professional development on the six principles of 
brain friendly learning focusing on an intro to these principles as well as 
the why behind all of this learning.  This professional development will 
include new learning about the neurodevelopment of a teenager as well.  
Staff will be taught about the amygdalae and the fight or flight process.  

8/30/2019 Principal 4. Action has been completed

The Why Behind It All PD
Teachers will receive in depth professional development on the six 
principles of brain friendly teaching and how we can incorporate this new 
learning in order to create a brain friendly learning environment within our 
classrooms on the following timeline:   Nourishment (September 13), 
Safety (September 19 - 10/4), Social (October 22 & 25), Emotion 
(October 29 and November 1), Attention (November 7 and 8), & Stimuli 
(November 12 and 15).

2019-11-15 Principal 2. Implementation is in progress

Teachers will receive in depth professional development on the seven 
memory systems of the brain in the following timeline and how we can 
use this knowledge to create a brain friendly learning environment within 
our classrooms:  Semantic Memory (January 7), Procedural Memory 
(February 4), Episodic Memory (February 20), Working Memory (March 
3), Short Term Memory (March 17), Social Cognition (April 14), & Spatial 
Memory (May 5).

2020-05-05 Principal 1. Action has not been started

AIS MS staff will teach the SEL curriculum to students, so all students will 
get a 20 minute social emotional learning lesson daily.  They will then 
receive an additional MIND UP lesson on Mondays.

2019-08-07 Principal Leadership 
Team

3. Implementation is ongoing with 
fidelity

AIS MS staff will do morning connections daily with their students to 
connect and create a team environment.  This will also help to increase 
the amount of positive student-teacher relationships.  A resource of 
morning connection questions for the year will be provided to teachers 
during the Back to School teacher work days.

8/7/2019 Principal Leadership 
Team

3. Implementation is ongoing with 
fidelity

Morning Connection & Team Building Questions RESOURCE
Our SEL's, social worker, and counselor will be trained on mindfulness 
based stress reduction therapy and each student will receive this service 
while at AIS.

10/16/2019 Internal SEL District SEL Counselor Social Worker 2. Implementation is in progress

Our GAIN internal lead coach and district internal SEL will be leading 
professional development to the full AIS MS staff on an introduction to 
the cycle of escalation, signs of escalation, early intervention, escalation 
reaction, crisis intervention, handling student non-compliance, handling 
student disruption, handlin g student disrespect, handling provocative 
student behavior, and handling aggressive and fighting behaviors. 

10/31/2019 District SEL AIS MS Lead 
Teacher 1. Action has not been started

3 Year Timeline for Implementation, Review & Revision for Strategy 2

Year 2 Teachers and students will utilize skills to self-regulate on a consistent 
basis in and out of school.

Year 3 Teachers and students will utilize skills to help others in need co-regulate 
on a consistent basis in and out of school.

What actions will we take to fully implement our strategy? Due Date: Who is responsible for (and/or working on each action?) Are we doing what we said we 
were going to do?

Does the data indicate effectiveness?
What adjustments need to be made?

Schoolwide 
Strategy 3

https://docs.google.com/presentation/d/10V53CzODrjSqbxwuBcE6sBXG2Ded2kA0ycKCPRC5mRA/edit?usp=sharing
https://docs.google.com/presentation/d/1hiOD-TtvoyYqvOzrZiluTeKFzCJQ6KaSKHegCrGsgqc/edit?usp=sharing
https://docs.google.com/document/d/11eNMX4mMrTIhHpiEkEndCZp-MWFLZrGFyHtHb0eMxHw/edit?usp=sharing


Schoolwide 
Strategy 3

3 Year Timeline for Implementation, Review & Revision for Strategy 3
Year 2
Year 3



Title I Schoolwide Planning Comprehensive Needs Assessment
DATA COLLECTION/ANALYSIS

Tiered Model of Support (RTI) 
(SW tiered model to address problem behavior and 
early intervention) 

District: 

EVSC implements an RTI model (MTSS) of support for students including instruction, PBIS and social emotional learning. All 
students have support for Tier I core instruction, a clear, data driven process for Tier II and Tier III identification (K-8), and 
reading and math intervention support based on need. All schools implement PBIS with culturally responsive best practices. 
Schools utilize data to identify students who need additional supports and  Social Emotional Learning Specialists/coaches are 
assigned to support students who require Tier II and Tier III supports.  In addition, during the 2019-20 school year, K-5 students 
will have Tier I SEL curriculum that is research based. All staff participate in SEL professional development. 

School: 

AIS MS has a RTI committee that looks at the students who need more academic support in class and they make decisions for 
whole group strategies that the entire class would benefit from as well as individual interventions for ELA and/or Math that 
students would benefit from and they put these supports in place.  This committee ensures teachers working on the interventions 
with students are progress monitoring as needed.  AIS MS teachers are all on the schools PBIS Tier I team and they discuss and 
decide on strategies that would be helpful for our entire student population.  This team meets weekly together on Thursday 
mornings. The Tier 2 team is our SEL team and this team discusses which students need additional supports and puts those in 
place.  These teams write a function based behavior plan for those who need them as well. This team meets weekly on 
Thursdays after school.

PROFESSIONAL PRACTICE

Transition (Pre-K and Middle/HS)
(Assisted Preschool children in transition to 
elementary school, students to MS/HS) 

District:

For any students attending EVSC pre-K programs, Kindergarten teachers will have access to GOLD assessment reports for 
individual children. The Director of Early Learning Initiatives regularly collaborates with appropriate Headstart leadership to 
encourage on-going transition of students from Headstart to Kindergarten.  Parent information and support is readily available for 
parents of students entering Kindergarten through multiple sources including District website, social media, schools and 
community agencies. 

School:

Not only do we focus on supporting students to their transition to HS, but since we are an alternative school and have students 
constantly coming and going, we support them in their transition to us as well as back to a traditional school.  When a student 
comes to us at AIS, their first day is in our transition program.  In this program, they learn the school and classroom expectations 
as well as practice our different group plans by location (hallway, classroom, restroom, cafeteria, gym, etc.).  These students 
also take a student interest, learning style, and triggers survey so that we can learn about them as well.  The teacher utilizes 
restorative questioning to discuss why they were sent here as well as to discuss goal setting for when they are here.  When they 
complete the transition, the teacher types up a write up about the student and sends it to all of the teachers that will have that 
student in class.  This program allows the student to get to know us and also allows us to get to know the student before their 
actual first day in class.  When a student is leaving us and returning to traditional school, the AIS MS administrator schedules a 
transition meeting for that student.  The student, students family, and traditional school are all invited.  At this meeting, we review 
a document that represents the students progress, data, and things that we have learned about them during their time at AIS.  
We also review their individual plans - ISP, IEP, 504, FBBP, etc.  When a student is transitioning to HS, we ensure that our 
guidance counselor has been meeting with them to discuss credits, pathways, and assist with student goal setting.  We set up 
visits for students to look at different high schools if they are considering an alternative high school such as AIS First.  We reach 
out to the receiving high schools to ensure that they know our student is coming and to ensure that our families know all of the 
upcoming dates for orientation, enrollment, etc.

PERSONNEL POLICY AND PROCEDURE 

Data coaches / PLCs
(PD opportunities to staff to improve instruction 
using assessment data)

District:

Each Title I school has an assigned data coach who supports data curation, data presentation and analysis, freeing teachers 
from these tasks. Data coaches work to build data fluency and skill in using data to inform instruction in teachers. Teachers have 
embedded, protected time during the day to meet regularly in Professional Learning Communities.  A primary objective of the 
PLCs is to review assessment data and plan for and adjust instruction to move all students to mastery of CCR standards. 

School:

AIS Diamond MS has professional development built into their daily schedule from 7:20 - 7:50.  On Mondays and Wednesdays 
teachers are in PLC's, on Tuesdays staff is in an academic based professional development, on Thursdays staff is in a social 
emotional learnin professional development, and on Fridays staff is in a team meeting, professional development, or data chat - 
whatever is needed most during that specific week.  Our weekly professional development schedule is in alignment with our SIP 
strategies as described in the action planning and short term monitoring section.  Additional professional development is 
provided on a individual basis during monthly coaching sessions between the administrator and staff member and this 
professional development is differentiated and based on needs of the individual staff members.  The district lead coach and the 
school admin is pushing in supports in a type of guided professional development way into PLC's once a week for Math and 
once a week for ELA.  The district data coach pushes in supports and professional development as needed through the year.  
The administrator provides consistent walkthrough feedback via a google document to teachers, a follow up email, and then in 
person feedback during monthly coaching sessions.

Recruitment and Retention 
(Aided in recruitment and retention of effective 
teachers - high needs subjects)

District:
HR department and Office of Academic Affairs host a minumum of 2 recruitment events yearly to provide the opportunity for 
building administrators to screen potential candidates. Teachers in priority status schools (includes all Title I schools) receive 
additional compensation based on teaching in a high needs school. 

School: 
HQ staff 
list here AIS Diamond HQ Staff

https://docs.google.com/spreadsheets/d/1t9qOjgn7AHf2HJ6tlOF0EqH-mQYaksmqsvEZvNH_4Hg/edit#gid=707936515
https://docs.google.com/spreadsheets/d/1t9qOjgn7AHf2HJ6tlOF0EqH-mQYaksmqsvEZvNH_4Hg/edit#gid=707936515
https://docs.google.com/spreadsheets/d/1t9qOjgn7AHf2HJ6tlOF0EqH-mQYaksmqsvEZvNH_4Hg/edit#gid=707936515
https://docs.google.com/spreadsheets/d/1rOi_kiW--LnnqfRzV9Zj2m8UYUwFS-SNH4VDvm-EES4/edit?usp=sharing


Title I Schoolwide Planning Comprehensive Needs Assessment
DATA COLLECTION/ANALYSIS

SW plan monitored and revisited 
(DSS and Leadership team, Performance 
management)

District:

Directors of School Support meet with building administrators and leadership team at least 2 times per month to monitor the SIP 
implementation and results, adjust action planning and short term monitoring based on data. The Superintendent and district 
executive leadership team meet two times per year with school administrative teams to review data, SIP goals, strategies and 
action plans and to determine ways to support school level implementation of SIPs. 

School:

AIS Diamond MS has a leadership team that meets every other Monday during the school year and the SIP is always an item on 
the agenda.  The leadership team ensures to look at it each meeting every other Monday to progress monitor it, discuss how the 
action planning is going, and make needed adjustments when appropriate.  The DSS and administrator review and discuss the 
SIP frequently during principal check in meetings.

FAMILY AND COMMUNITY ENGAGEMENT 

SWP Development 
(SWP is developed with involvement of parents and 
other community members)

School:

There is a survey link on our school website that invites parents, families, and community partners to share their input regarding 
on how we can improve our school.  We have parent nights throughout the year and at each one we have a learning session 
where I present to the parents and community partners how we are working on improving our school and I always have them 
complete a paper survey sharing how they think we could improve our school as well. 

Availability 
(Available to LEA, parents and the public)

District: A PDF of the school SIP is posted on the school website for access to parents and the public in the fall after submission to IDOE. 
The SIP document is a living google doc and district staff have access or can be easily supplied access if needed.  

School: AIS Diamond MS has learning sessions where we touch on the SIP at every family event that we have.  Eventually the SIP is 
available online as well.

Activities 
(Activities that have shown to be effective at 
increasing family and community engagement in 
the school, including family literacy programs)

District:

District-wide Parent Engagement: Through a series of open meetings and communications, parents across the district will have 
an opportunity to increase their literacy around EVSC school and district initiatives, including, but not limited to, use of data to 
improve student outcomes, enrichment and special programming, and brain development and social emotional learning. The 
EVSC Parent Advisory team will work with district leadership to inform decisions around programming and communications. At 
the school level, staff will conduct welcoming environment assessments and use the information to strengthen their school 
climates and build relationships with parents. Schools will also intentionally work to increase enrollment and use of the EVSC 
parent portal.     

School:

Families have vocalized how much they appreciate our communication at AIS as teachers are each making at least two family 
contacts per weeks and support staff are calling frequently as well.  When a family is in need of support, our YouthFirst social 
worker will work with them to increase their knowledge on available resources within the community and will help get the needed 
information for these resources to our families.  During our family nights, the administrator teaches parents how to utilize different 
programs with their students at home such as Achieve 3000, Activate, etc.  Families are also taught how to access parent RDS 
from home in order to check their students progress at school.

PLANNING TEAM 

Stakeholder Input 
(Parents, teachers, admin community) School: 

Teachers and staff are included in data review and planning monthly during our weekly/daily meetings within our professional 
development schedule.  Parents and community members are included in data review and planning if they attend our learning 
sessions that are open to all and held during any family event.

Public access 

District: A PDF of the school SIP is posted on the school website in the fall after submission to IDOE for access to parents and the public. 
The SIP document is a living google doc and district staff have access or can be easily supplied access if needed.  

School:

The SIP is presented to parents and community members during our December family night.  It is presented to all staff during 
morning meetings at school as soon as it has been approved.  It is presented to the leadership team members every other 
Monday during meetings as it is a live document that we are constantly working on and/or monitoring.  Eventually our SIP is 
posted online.

COORDINATION  

Coordination of Programs 
(Developed in coordination with other programs, 
services and resources)

District:

SIPs are developed in coordination with the district Continuous Improvement Plan as an overarching document which 
coordinates across mulitple programs, including social emotional supports. Directors of School Support access other programs 
and services as needed to support individual school needs. 

School: Our SIP was developed in coordination with the district initiatives outlined in the CIP.

Addressing High-Risk Needs 
(Mental health, instructional support/mentoring, 
non academic skill improvement) 

District:

EVSC implements an RTI model (MTSS) of support for students including instruction, PBIS and social emotional learning. All 
students have support for Tier I core instruction, a clear, data driven process for Tier II and Tier III identification (K-8), and 
reading and math intervention support based on need. All schools implement PBIS with culturally responsive best practices. 
Schools utlize data to identify students who need additional supports and  Social Emotional Learning Specialists/coaches are 
assigned to support students who require Tier II and Tier III supports.  In addition, during the 2019-20school year, K-5 students 
will have Tier I SEL curriculum that is research based. All staff participate in SEL professional development. 



Title I Schoolwide Planning Comprehensive Needs Assessment
DATA COLLECTION/ANALYSIS

Addressing High-Risk Needs 
(Mental health, instructional support/mentoring, 
non academic skill improvement) 

School:

All teachers are on the schools PBIS team and they meet weekly each Thursday for PD, data chats, team meetings, etc.  A 
smaller group of teachers are on the SEL team and they meet weekly each Thursday to look at data, discuss students who may 
need more intense interventions, plan for more intensive interventions, and work with teachers who may need more 
differentiated PD around social emotional learning.  Students who are identified by the SEL team receive additional and 
indivualized supports and some receive a function based behavior plan.  We also have a partnership with YouthFirst and they 
help us provide more intensive support to students in need.  We have a self regulation station available to students where they 
learn self regulation skills, practice them, utilize them, and return to class back to calm.  Our SEL's, social worker, and counselor 
will be providing mindful based stress reduction therapy to all students this year.  Our students will receive a 20 minute social 
emotional curriculum lesson each day at school and an additional MIND UP lesson on Monday.  Students will participate in 
breathing and movement brain breaks daily at school.  

Coordination of Funds 
(Describe how Title I funds will be coordinated with 
local,state and federal programs) 

District:

The Deputy Superintendent of Teaching and Learning coordinates use of funds based on the Continuous Improvement Plan 
needs assessment priorities, school based needs assessments and input from Directors of School Support. Title II funds are 
utilized to offer district coaching support and leadership development to address needs of Title I schools. Title IV funds are 
utilized to offer additional supports for social emotional learning for most in need Title I schools.

HQ Staff Roster LInk

Title I Funded Positions and SIP Alignment
Title FTE Description and Alignment Strategy 1 Strategy 2

Teachers N/A PD Stipends for summer professional development for teachers to work on core content planning within their PLCs X X

Professional Development Sub N/A
PD sub will be used to provide coverage for staff for professional development and to reduce uncovered teacher absences 
based on fill rate data. X X

Social Worker 1

Direct case manager working with students, families, school counselor, staff, and outside agencies to coordinate services for 
students and families and for students to increase positive relationshps between students and teachers in order to overcome 
obstacles. X

Paraprofessional 1 Paraprofessional works with students who need a smaller setting that day or various reasons.  She works with them one on one 
or in small groups as they are with her in an alternative environment for that particular day, class, classes, etc. X X



Waivers, Provisions, and Assurances

[X] No statutes and  rules will be suspended from operation from this school.

[X] Curriculum and information regarding the location of a copy of the curriculum is 
available for members of the public.

[X] Assessments besides ISTEP+ are used at this school.

[X] Plan to be submitted to the governing body and made available to all interested 
members of the public and in an easily understood format.

[X] Provisions are in place to maintain a safe and disciplined learning environment for 
students and teachers.

[X] Provisions are in place for the coordination of technology initiatives.

[X] A professional development program exists pursuant to IC 20-19-2-11 and IC 20-20-
31.

[X] The plan complies with the board's core principles for professional development.

[X] Exclusive Representative supports the professional development component of this 
plan.

[X] Provisions are in place to maximize parental participating in the school.



Hannah Kirkman September 3, 2019
Principal Signature of Assurance Date



[1] Highlight the root cause findings on the "Self-Assessment" tab, and use the space below to explain your rationale.

[2] Checkpoint metrics should align to these data sources to allow for frequent progress monitoring.

[3] What will we look during in consistent, short-term cycles to know our strategy is working?

Reflection: Be sure to consider alignment and intentionality.  

Is the determined metric aligned to the baseline, root findings, strategy, goal, and ultimate outcome?

Is it realistic?  

Do you need any support from district office to align systems necessary to ensure this measure is continuously easy to access on short cycles?

[4] How much do you expect your short-term baseline do grow by the end of your first designated improvement planning cycle?  Think in shorter 
intervals of time than "by the end of the year."  

It may make sense for your school to align your cycles to when you will have benchmark data.

Example:
4.1 of 5 by 10/22/2014 - Presenting Instructional Content Indicator (School Walkthroughs)

[5] What will we look during in consistent, short-term cycles to know our strategy is working?

Reflection: Be sure to consider alignment and intentionality.  

Is the determined metric aligned to the baseline, root findings, strategy, goal, and ultimate outcome?

Is it realistic?  

Do you need any support from district office to align systems necessary to ensure this measure is continuously easy to access on short cycles?

[6] How much do you expect your short-term baseline do grow by the end of your first designated improvement planning cycle?  Think in shorter 
intervals of time than "by the end of the year."  

It may make sense for your school to align your cycles to when you will have benchmark data.

Example:
4.1 of 5 by 10/22/2014 - Presenting Instructional Content Indicator (School Walkthroughs)



[7] Do Not Remove Formulas.

[8] Do Not Remove Formulas.

[9] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[10] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[11] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

[12] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

[13] Do Not Remove Formulas.

[14] Do Not Remove Formulas.

[15] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[16] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[17] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Winter NWEA Administrations.

[18] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Winter NWEA Administrations.

[19] Do Not Remove Formulas.

[20] Do Not Remove Formulas.

[21] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[22] # of Students with RIT score equal or higher than National Avg / # of Students with RIT score

[23] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Spring NWEA Administrations.

[24] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Spring NWEA Administrations.



[24] # of Students Met or Exceeded their Growth Goal / # of Total Students with Growth.

Fall to Spring NWEA Administrations.

[25] What will it take to operationalize your strategy?  Backwards map here by your strategy into smaller, individual action steps.

[26] Use the pull down menu in each cell  below (see down arrow) to select the appropriate names.  

Names can be adjusted by going to "Data" and then "Validation."  

You can adjust the list of names for your school.

[27] Easy access to calendar:

Double click in each cell 
below to pull up and select from a calendar.

[28] Each team member designated as responsible/accountable for each action step:

Enter in a value between 1-4 complete per action reflecting if the action step has not been started, implementation is in progress, implementation 
is ongoing with fidelity, or is complete.
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School Readiness Assessment Introduction 
 

School Readiness Assessment Purpose 

The Evansville Vanderburgh School Corporation (EVSC) has partnered with Mass Insight to conduct 
School Readiness Assessments (SRA). Schools were chosen based on eligibility for Comprehensive 
Support & Improvement under Title 1 School Improvement Grant guidance. The purpose of the SRA is to 
support school improvement and innovation planning processes for the 2019-2020 school year. 
Specifically, the SRA will be leveraged in order to: 
 

● Identify school strengths and challenges and prioritize the highest-leverage needs to inform 
school improvement planning efforts; and 

● Gather information on school-level and corporation-wide conditions to inform the EVSC’s 
continuous improvement efforts in aligning support and resources to its neediest schools 

 
Mass Insight’s SRA supports and accelerates school improvement by informing the development of 
strong school improvement plans that address a school’s highest needs. In alignment with the Mass 
Insight theory of action (described on page 5) and based on more than 10 years of national experience 
and research in the field of school improvement, Mass Insight has identified seven elements that we 
observe to drive school improvement and school readiness and ensure the success of all students. The 
SRA is structured to analyze the extent to which these elements are in place. 
 

School Readiness Assessment Process 

The SRA process follows three phases, including a comprehensive data/document review conducted 
prior to a school visit; the on-site school visit; and finally, an analysis culminating in this Findings Report. 
 
Phase Potential Activities 

Pre-Site 
Visit 

● Collect and review school data and related documents to understand school context.  
● Coordinate visit logistics to ensure a successful site visit that includes activities that will help the 

Mass Insight team to understand school strengths, challenges, and needs. 
Site Visit ● Facilitate interviews and focus groups with a variety of school stakeholders (e.g. teachers, 

students, administrators, student support staff and counselors, instructional coaches, etc.). 
● Observe student spaces including classrooms, hallways, and common spaces. 
● Observe staff spaces including PLCs, leadership team meetings, or other key team meetings. 

Post-Site 
Visit 

● Mass Insight synthesizes all of the information captured throughout the process to prepare this 
Findings Report. 

 

Overview of the Findings Report 

This report begins with a Data Profile - a high level quantitative overview of the school’s current 

demographics, culture and climate indicators, and recent academic performance. Next is a summary of 

Strengths and Challenges - the most salient and resounding headlines from Mass Insight’s time on 

campus. These are not arranged by any particular element and may represent a confluence of factors. 

The Key Findings by School Readiness Assessment Element is an executive summary of each of the 

SRA elements. The Priority Focus Areas represent what the Mass Insight team recommends 

addressing first in the revision and/or creation of a School Improvement Plan. The Appendix contains the 

School Readiness Assessment Tool, which provides specific evidence and a rating (described in the 

next section) for each feature of each element. This section can be useful for delving into more specific 

and granular details. Mass Insight does not suggest attempting to tackle every feature all at once.  
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School Readiness Assessment Evidence and Rating System 

Mass Insight’s SRA Tool (included in Appendix) is designed to analyze the extent to which a school has 
elements of our theory of action in place, in relation to an exemplar description of each element (and the 
features that make up that element) at the highest performing schools. The Mass Insight team will use the 
SRA Tool to document evidence based on information gathered during the SRA activities to assign a 
rating for each feature. Ratings are designed to describe the extent to which evidence aligns to the 
exemplar descriptions at the highest performing schools. The features rated lowest do not necessarily 
mean that those features are in the most urgent need of attention; the Priority Focus Area sections 
describe what Mass Insight suggests addressing first.  
 
Rating Level Key: 

0: Not Meeting (no, or extremely limited, evidence of this feature; work on this feature has not yet started) 

1: Somewhat Meets (some evidence of implementation of this feature) 

2: Mostly Meets (considerable evidence of implementation of this feature) 

3: Meets (robust evidence of implementation of this feature) 

N: Not Able to Assess (Not enough evidence to determine a rating for this feature) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

About Mass Insight and Our Theory of Action 
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Mass Insight is a Boston-based non-profit organization committed to transforming public schools into 
high-performing organizations and closing achievement gaps. Since 2007, Mass Insight has worked with 
schools, districts, and state education agencies to redesign systems and establish the conditions and 
capacity for district and school improvement. As part of this work, Mass Insight has conducted numerous 
School Readiness Assessments (SRAs) across the country. 
 

In 2007, Mass Insight published The Turnaround Challenge1, a nationally-recognized research report and 
call to action that highlighted the need for intervention in America’s lowest-performing schools. Since 
2009, Mass Insight has worked with schools, districts, and state education agencies in Massachusetts 
and across the country to redesign the systems that support chronically underperforming schools and to 
drive gains in student achievement. Building from our research and more than ten years of experience in 
turnaround, we recently revisited Mass Insight’s theory of action and identified seven theory of action 
elements that we believe must be in place to ensure schools are successful.  
  
Mass Insight’s SRA is structured to analyze the extent to which elements of our theory of action are in 
place in schools. We seek to understand what student outcome data reveals, to analyze evidence and 
hypothesize why challenges and successes exist, and to help school prioritize where to focus next.  
 

We believe that if schools have: 
 

Conditions: Sufficient school-level control over 

people, time, money, and program to address the root 
causes of low performance; 
Planning: Evidence-based, actionable improvement 

plans that address the root causes of low performance 
informed by a review of existing conditions and input 
from school, district, and community stakeholders; 
Leadership: A principal who can manage and 

communicate complexity while maintaining focus on 
the school’s vision and key priorities;  
Focus on Instruction: Processes and supports that 

help teachers work together to constantly improve and 
refine standards-based instructional practice so that 
students can engage in deep learning tasks;  
Collective Responsibility: The school faculty and 

staff ensure there is collective responsibility for both 
the quality of instruction and student learning and 
success;  
Performance Management: Consistent processes for 

using data to measure both implementation and 
outcomes to determine what’s working and inform 
efforts to improve; and 
Partnerships: Partnerships that help the school meet the multiple needs of teachers and students, 
 

THEN schools will dramatically improve and student learning will increase. 
 
 
 

School Data Profile 
 

Student Enrollment and Demographic Data 2018-2019 

                                                           
1
 Mass Insight Education and Research. Mass Insight Education and Research Institute, Inc., 2007, Mass Insight 

Education, www.massinsight.org/resources/the-turnaround-challenge/ 
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School AIS Diamond HS 
Grades 9-12 % ELL* 0.6% 

Student Enrollment 361 % Special Education* 31.5% 
% Free and Reduced 
Lunch 

83.4% % Gifted/Talented*  

*Percentages from SY17-18, as information for SY18-19 was not available at time of submission; combined data from AIS MS and 

HS 
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Transfers & Transience 

Enrollment Year by 

Year 

SY18-19 SY17-18 SY16-17 SY15-16 SY14-15 

% of 
students 
enrolling 
after first 10 
days of 
school 

EVSC 7.0% 16.4% 15.5% 17.2% 10.3% 

AIS 
Diamond 
HS 

33.6% 49.2% 46.4% 46.7% 47.3% 

% of 
Students 
withdrawing 
before end 
of SY  

EVSC 8.4% 12.8% 13.0% 14.4% 13.0% 

AIS 
Diamond 
HS 

34.2% 56.0% 57.4% 46.7% 46.3% 
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School Climate Data 

 

 

% of students chronically absent is defined as the percentage of students missing 10% or more school days in a school year; 

SY18-19 adjusted for number of school days as of SRA Site Visit dates.  
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Student Achievement Data 
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Summary of Findings 
 

Strengths and Challenges 

Strengths 

● The school embraces its uniqueness as an alternative setting with an iterative approach to 

innovation, actively seeking ways to meet the differing needs of all of its students. 

● Teachers report that the flexibility that comes with systems and models such as blended learning 

allow room for innovation in the classroom. 

● Staff report that they are deeply committed to AIS and building relationships with its students. 

Some teachers note actively choosing to remain at AIS, even when presented with other 

opportunities. 

● New, high-potential partnerships such as the Reaching Potential through Manufacturing (RPM) 

program are being formed, which offer opportunities for students to extend their learning beyond 

the classroom. AIS also partners with local organizations such as the Lampion Center and Youth 

First to provide social and emotional support for students. 

● Teachers who attend professional development sessions outside the school share knowledge 

gained from those experiences with their peers. 

● The mentoring program for students is growing, with at least 19 students being served currently.  

● In most classrooms observed, more than 75% of students are on task and could point to evidence 

of any combination of credit tracking, progress in a particular unit, or a celebration of their student 

work. 

 

Challenges 

● The acknowledgement that AIS serves different profiles of student with different needs has not 

yet translated to different success criteria, metrics, or streamlined programming. Success metrics 

for students for whom the goal is to return their respective home schools are currently the same 

as those for whom graduating from AIS HS or completing a G.E.D. is the ultimate outcome. This 

complicates the school’s ability to efficiently coordinate programming and interventions to meet 

the needs of each student and to use data from aligned metrics to improve. 

● Routines and procedures designed to hold students accountable for their conduct, including 

PBIS, are not consistently applied across classrooms and common spaces. Students, then, must 

learn individual sets of expectations for engaging with particular faculty and staff.  

● School-wide communication systems and routines do not currently allow for a streamlined flow of 

information about key school and student updates among and between school administration, 

faculty, and staff. 

● Teachers report that the current condition of school grounds and facilities does not foster positive 

student morale. 
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Key Findings by School Readiness Assessment Element 

This section presents the key findings from each SRA element. For more detailed information on each 

element and the features that make up each element, please see the School Readiness Assessment Tool 

in the Appendix on p. 17. 

 

SRA Elements Key Findings  

Focus on 
Instruction: Processes 

and systems help 
teachers work together 
to constantly improve 
and refine standards-
based instructional 
practice, ensuring 
students engage in deep 
learning tasks. 

There is an instructional vision at AIS HS that centers on students maintaining 
elements of control over the pace of their instruction and increasing the rigor of 
the work in which students engage, differentiated by student need. Strategies 
that support this vision include the implementation of blended learning, small 
groups, mini-lessons, and learning targets with checks for understanding. 
However, in most classrooms, students are not consistently seen working in 
groups and most instruction observed is all-group and teacher-focused. 
Students use checklists to help guide their work, and although most teachers 
report that they are working well for students in that they allow for students to 
track their own progress, most students highlight the ease of checklist use in 
their efforts to earn course credit rather than its usefulness in mastering 
content. Teachers also report that the checklists change often due to 
alignment issues and that they can be too complex and overwhelming for 
some students. Inasmuch as improvements to alignment with district 
curriculum maps account for some of these changes, there is a lack of 
consistency in the form the checklists take on.  
 

Collective 
Responsibility:  
The school faculty and 
staff ensure there is 
collective responsibility 
for both the quality of 
instruction and student 
learning and success. 

There is an Instructional Leadership Team comprised of teachers identified as 
emerging leaders. The team meets monthly, and provides professional 
development for other teachers. Although this team has made efforts to 
connect with representatives from other schools with innovative models, this 
work has not yet translated into the implementation of practices and structures 
that create a culture of shared investment in high-quality educational 
experiences for students. In some cases, students receive mixed messages 
from staff about what is possible for them academically; for example, a student 
may be encouraged to pursue a GED when he or she is eligible for a regular 
diploma.  
 

Planning: 
Evidence-based, 
actionable improvement 
plans that address the 
root causes of low 
performance, informed 
by a review of existing 
conditions with input 
from school, district, and 
community stakeholders. 

In alignment with the priorities outlined in the AIS HS School Improvement 
Plan, PLCs are reportedly in place and have addressed an array of topics such 
as learning targets and learning checks, and there is a formal system for 
identifying students for mentoring. However, there exists a tension between 
competing aims for what the ultimate outcome for an education at AIS should 
be. Some see the school as a place for students to earn credits quickly and 
from which they will ultimately graduate, whereas others believe that the goal 
is for students to return to their respective home schools. This leads to unclear 
priorities for how the school should plan to commit its time and resources. 
 

Performance 
Management: 
Consistent processes for 
using data to measure 
both implementation and 
outcomes to determine 
what’s working and 
inform efforts to improve. 
 

Mentors for students regularly review attendance, behavior, and grades of 
students under their care, and content and grade level PLCs reportedly meet. 
It is unclear how often these PLCs meet or what the content of these meetings 
consists of. There is an opportunity to formalize the PLC model and use that 
time to engage with the School Improvement Plan and to review key indicators 
of success as a driver for improving student achievement outcomes. 

Partnering: 
Partnerships that help 
the school meet the 

AIS maintains partnerships with community stakeholders that serve to provide 
education and workforce opportunities beyond the high school classroom (e.g., 
Ivy Tech Community College, Work One, AmeriQual Group, LLC, Toyota)  and 
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multiple needs of 
teachers and students. 

social and emotional support (e.g., Lampion Center). Teachers and support 
staff highlight an additional need for more SEL support.  
 

Conditions:  
Sufficient school-level 
control over people, time, 
money and program to 
address the root causes 
of low performance. 

Given that there is not a clear standard for success that encompasses the 
varied understandings of the aims of an education at AIS, the needs of the 
school are difficult to gauge effectively. The aim of credit earning for students 
to be able to graduate from AIS looks very different from the aim that has a 
student returning to his or her home school or seeking to complete a G.E.D. 
program. The principal is able to direct Title funding to cover a shared AEA 
position with AIS Middle School and PD subs while directing district-allocated 
funding to reading intervention programs. 
 

Leadership: 
Principal who can 
manage and 
communicate complexity 
while maintaining focus 
on the school’s vision 
and key priorities. 

The leadership at AIS focuses on providing an educational experience that is 
distinct from what students might receive at their respective home schools; 
however, teachers are not clear about how to move this vision forward. There 
are not yet processes in place for regularly communicating the progress of the 
school or its specific initiatives. Teachers report a lack of follow up and 
accountability related to data outside of attendance and IEP goals and 
progress. The leadership makes efforts to respond to school personnel needs 
such as bringing on a social worker. The overall strategy for talent and use of 
funds is not clear.  
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Priority Focus Areas  
 

The priority focus areas below are intended to launch a root cause analysis and school improvement 

planning process for the 2019-2020 school year; some priorities may be addressed sooner.  

1. Identify the aims of an AIS Diamond HS Education: The foremost goal for some AIS students is 

to master the social and emotional skills necessary to return to their home school; for others, the 

greatest need is to earn graduation credits or a GED in limited time; other students have other 

needs. The same metrics for success, however, are tracked for all students and are not necessarily 

predictive of college and/or career readiness. This complicates the district and the school’s ability to 

efficiently coordinate programming and interventions to meet the needs of each student, and to use 

data from aligned metrics to improve. There is a need to convene a cross-functional team 

comprised of school and district leadership –and to solicit input from community stakeholders– to 

develop a more clearly defined purpose of AIS for the range of students served, and to align 

metrics.  

 

2. Alignment of checklists: The checklists signal for students a way to organize their work, track 

their progress, and self-pace. However, students report that using the checklists creates a sense of 

monotony and that the checklists are not generally challenging. The checklists have also gone 

through revisions as a result of misalignment on at least two different fronts: 1) as it relates to 

curriculum maps and priority standards, and 2) as relates to content from Apex Learning. There is 

an opportunity to strengthen and iterate with the checklists to ensure that students have access to a 

consistent and high-quality instructional model.  

 

 

3. Consistency in routines and procedures: Students and teachers have identified areas in which 

routines and procedures vary depending on who is involved. From both perspectives, discipline 

procedures are not consistently applied. There is a substantial opportunity to strengthen the 

implementation of PBIS across classrooms so that students do not need to learn different sets of 

expectations in different spaces and so that teachers present a more united procedural front. 

 

 

4. Development of communication systems: Although there is a school-wide shared calendar, 

teachers and staff report a desire for more consistent updates and greater follow-up from the office, 

especially to close loops after behavioral incidents with students. On the academic side, teachers 

report a lack of clarity around major instructional priorities such as blended learning. There is an 

opportunity to extend the lines of communication that school leadership has with students to 

teachers, beyond the monthly staff meetings. Suggestions from teachers include the 

implementation of a regular newsletter and exploring ways to stay updated on important information 

about specific students—especially students new to the school.
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Appendix: School Readiness Assessment Tool 
 
Mass Insight’s SRA Tool is designed to analyze the extent to which a school has elements of our theory of action in place, in  relation to an 
exemplar description of each element (and the features that make up that element) at the highest performing schools. The Mass Insight team uses 
this SRA Tool to document evidence and analysis based on information gathered during the SRA activities to assign a rating for each feature. 
Ratings are designed to describe the extent to which evidence aligns to the exemplar descriptions at the highest performing schools.  

 
Rating level key: 
0: Not Meeting (no, or extremely limited, evidence of this feature; work on this feature has not yet started)  

1: Somewhat Meets (some evidence of implementation of this feature) 

2: Mostly Meets (considerable evidence of implementation of this feature) 

3: Meets (robust evidence of implementation of this feature) 

N: Not Able to Assess (Not enough evidence to determine a rating for this feature) 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Focus on 
Instruction: 
Processes and 
systems help 
teachers work 
together to 
constantly 
improve and 
refine standards-
based 
instructional 
practice, 
ensuring 
students engage 
in deep learning 
tasks. 

Instructional Vision 
● Alignment to need 
● Clarity 
● Consistency 

There is an instructional vision that is clear, 
focused on students, aligned with 
standards, and helps build an understanding 
of the actions that educators must take to 
accelerate student learning. The vision is 
widely understood and drives school 
decision-making. All teachers and 
administrators can describe how their work 
moves the school closer to meeting the 
vision. 

1: 
Somewhat 
Meets 

● The school vision and priorities for 

instruction include a variety of best 

practices: 

○ Teacher-created mini-lessons 

○ Small group teaching 

○ Student choice and self-pacing 

through the use of checklists 

○ Learning targets (making them 

more specific and achievable for 

students); started with ELA, 

moving to math next 

○ PD for teachers and PLC work 

○ Teachers planning their entire 

course at the beginning 
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○ Weekly data checks with 

students (reflections, progress 

towards goals, goal-setting) 

● A blended learning model is in place; it 

looks different in different classrooms. 

● Students in classrooms are not 

consistently seen to be working in small 

groups; most instruction is all-group and 

teacher-focused or independent work 

time with limited teacher interaction. 

Readiness to Learn 
● Safe and positive 

classroom environments 
● Consistent management 

policies, procedures, and 
practices across 
classrooms 

● Supports to address 
students’ non-academic 
needs 

● Positive student-adult 

relationships 

The school implements consistent and 
equitable policies, procedures, and 
practices to create a culture of high 
expectations, mutual respect, and a focus 
on teaching and learning. As a result, 
students and teachers feel safe and 
supported at school. Student and family 
needs are identified and connected with 
resources and services to ensure all 
students can engage in learning. The school 
has programs and structures (such as 
looping, advisory, morning meetings) to 
ensure that every student has a strong 
relationship with an adult.  

1: 
Somewhat 
Meets 

● Teachers, students, and staff report 
feeling safe generally, with a few 
teachers commenting that they do not 
feel safe in the school because of 
student discipline issues. 

● 100% of period 1 classes observed to 

safe, positive, and 75%+ of the students 

in these classes were on task. 

● Goals/expectations for work time are 

communicated to students as a response 

to disruption rather than being proactively 

and explicitly stated to guide student 

learning. 

● Hangers, a program to provide students 

with clothing, is on site at the AIS 

campus and is available to students. 

● One school leader makes an effort to 

shake the hand of every parent that 

comes into the building. 

● Staff identify access to showers and a 

washer and dryer as needed services for 

students. 
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Teacher Development & 
Feedback 
● Systems, structures, and 

practices 
● Alignment to vision 
● Frequency 
● Consistent, coordinated 

and coherent teacher 
development  

● Targeted around specific 
instructional needs 

● Differentiated for teacher 
needs 

● Follow up 

There are systems, structures, and 
practices that prioritize teacher development 
based on data and feedback cycles that 
include follow-up. All teachers describe 
receiving frequent, consistent, coherent, and 
coordinated high-quality feedback on 
teaching that is grounded in an instructional 
vision and that will lead to better student 
learning.  
 
 
 
 

0: Not 
Meeting 

● Teachers report a desire for feedback on 
classroom practice. 

● Teachers report that development 
happens mostly of their own doing, 
including personal online research for PD 
opportunities along with several peer to 
peer presented PD. 

● Teachers describe being afforded 
flexibility and room for innovation in how 
they approach their work. 

● When teachers attend PD outside of the 
school, there is an expectation that the 
information be shared with other 
teachers. 

● Teachers report that at times, district-led 
PD is not tailored to the unique needs 
and priorities of the school; suggested 
examples include training around 
building student relationships and 
blended learning. 

● Brain development PD was fascinating, 
according to one teacher. 

● Teachers took Adverse Childhood 
Experiences Study (ACES) survey as 
part of PD and found it to be eye-opening 
around the kinds of different experiences 
students have. 

Teacher Collaboration 
(PLCs) 
● Systems, structures, and 

practices 
● Team culture 
● Clear goals 
● Feedback 

Teachers working in teams have time, 
systems and structures to maximize 
collaborative time in instructional teams 
(such as by grade level or content area). 
Teachers work towards commonly set and 
motivating goals that help all students 
progress towards the highest priority 
academic standards; these teams receive 
high-quality feedback and enjoy a trusting 
culture that includes open and constructive 
dialogue.  

1: 
Somewhat 
Meets 

● Teachers describe collaboration as 
proactive and organic but note that there 
needs to be more formal systems in 
place. 

● Special education teachers note 
collaborating with general education 
teachers on a regular basis. 

● PLC time is scheduled from 7:15 to 7:55 
daily; however, it is unclear how this time 
is used. 

● It is not clearly evident that feedback is 
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provided to PLCs. 

Curriculum, Standards & 
Assessment 
● Standards 
● GVC 
● Alignment 
● Assessments 

Instructional work is guided by curricula 
aligned to standards and across and 
between grade levels.  Teacher-designed as 
well as externally-developed interim and 
summative assessments are aligned with 
both standards and the sequence of 
instruction. These assessments yield 
frequent, accurate, and actionable data 
about student progress towards the highest 
priority standards. 

0: Not 
Meeting 

● IXL and Apex platforms are in use. 
○ Teachers report that students get 

bored with these platforms and 
with having to do so much work 
on computers. 

● Some students report that the work is too 
easy and not engaging. 

● Two support staff members suggest that 
the curriculum needs to be overhauled in 
order to create more opportunities for 
students to learn.. 

● Checklists are not well-aligned to district 
curriculum maps, although improvements 
have been made 

● One respondent summarizes evidence 
seen by stating that checklists have been 
“driven by resource (Apex) and not by 
standards.” 

Data-Driven Decision-
Making for Classroom 
Instruction 
● Intervention 
● Enrichment 
● Differentiation 
● Progress monitoring of 

all students 

The academic progress of all students is 
monitored. Systems, structures, and 
processes support teachers—individually 
and in teams—to frequently and routinely 
use a variety of student academic data to 
pinpoint class and student needs. This 
information drives on-going instructional 
decisions, including grouping, differentiation, 
enrichment, and intervention.  

1: 
Somewhat 
Meets 

● It is not clear which data is used to make 
instructional decisions; however, 
evidence shows that data is used  to 
support school leader work outside the 
school and in making sure students have 
what they need to graduate. 

● There is a tension between using 
checklists in conjunction with the credit 
attainment model and whether or not 
students are mastering content; namely, 
that there is limited evidence of a 
coherent structure in place to gain 
insights into student comprehension. 
Students pursue credit earning as a goal 
rather than content mastery and 
academic development. 

● A data coach is available to respond to 
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data requests; however, it is unclear how 
this resource is leveraged at AIS. 

● Attendance data is closely monitored; it 
is less clear that student achievement 
data is monitored closely. 

● School relies heavily on data from 
students’ home schools (in RDS system). 

Rigorous Classroom 
Practice 
● Student engagement 
● Rigor 
● Instructional vision in 

action 

All students describe, and are observed, 
learning high-level and grade-level 
appropriate knowledge and skills in 
classrooms where each student is 
challenged; teachers are observed bringing 
the school’s instructional vision to life in their 
classrooms. All students demonstrate 
progress toward stated learning objectives 
through their work or responses.  

0: Not 
Meeting 

● Evidence suggests that teachers do not 
consistently convey the purpose or 
objective for instructional activities. 

● Students describe work as too easy and 
not on grade level. 

● Observations of teachers indicate 
opportunities for increased teacher 
mobility in classrooms. 

Supports for Special 
Populations 
● Strategy drives action  
● Model(s) for support 

(e.g. push-in, pull-out, 
etc.) 

● Progress monitoring 
towards inclusion 

● Progress monitoring 

advancement of 
language acquisition 

There is a strategy in action for ensuring 
that special populations of students—
including special education and ELL—
receive integrated, inclusive, and high-
quality instructional support. Students’ 
progress is monitored to ensure that they 
are moving expediently towards success in 
an inclusion environment. A variety of 
models and supports, including 
interventions, ensure students are 
adequately challenged and ultimately 
successful.  

0: Not 
Meeting 

● Special education population is high—

30-35% at any given time—and the 

school does not have inclusion classes. 

Students are instead pulled out into the 

resource room for interventions. 

● School does not have special education 

teachers pushing in. 

● In the 2018-19 school year, a self-

contained ELA and math class has been 

implemented, but it is for freshman only. 

● One SEL specialist works one half-day 

per week. 

● Teachers desire more SEL and mental 

health support. 
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Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Collective 
Responsibility:  
The school 
faculty and staff 
ensure there is 
collective 
responsibility for 
both the quality 
of instruction 
and student 
learning and 
success. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Systems and Structures 
for School-wide 
Continuous Improvement 
● Staff teams focused on 

student success 
● ILT- representative team 

that maintains focus on 
plan priorities including 
the quality of instruction 
and student learning.  

● Practices, processes, 
protocols 

Leadership effectively implements systems 
and structures to cultivate shared ownership 
for school-wide continuous improvement for 
both the quality of instruction and student 
learning. A representative group of building 
leaders, teachers, and staff (e.g., ILT) takes 
ownership for implementation and progress 
monitoring of school improvement. 
 

1: 
Somewhat 
Meets 

● The ILT meets once per month. 
○ The ILT created the SIP using 

goals from the previous year. 
○ Coaching goals used came from 

district support personnel. 
● There are no department chairs at AIS 

HS, so the ILT is expected to engage in 
activities normally associated with that 
position, including: 

○ Coaching model work 
○ PD in front of peers 

● The ILT met with other representatives of 
other innovative models to brainstorm 
and begin development of model for how 
coaching should look in AIS HS and how 
the school fits in the CIP for EVSC. 

School-wide Beliefs and 
Trust 
● High expectations and 

growth mindset for all 
students 

● Individual and collective 
growth mindset for adult 
practice  

● Ownership for all 

students’ success 
● Positive and supportive 

interactions 

Staff have, and inculcate in students, the 
belief that all students can and will learn. 
This motivates all to continuously improve 
teaching and learning. Staff demonstrate 
individual and collective responsibility for 
student learning and behavior that extends 
beyond individual classrooms or 
departments and permeates the school. 
Staff intentionally promote high expectations 
for students, which result in all students 
feeling valued, supported, and challenged to 
learn in and out of school. 
 
Staff set, share, and model high 
professional expectations for themselves, 
their colleagues, and all students. 
Interactions between adults in the building 
are positive and supportive, resulting in a 
sense of trust and partnership among staff. 
There is a shared culture of continuous 

1: 
Somewhat 
Meets 

● Evidence from observations show that 
teachers do not consistently hold high 
expectations for students, as 
demonstrated by easy checklists and 
tasks that are not aligned to standards 
and demand mostly lower level thinking. 

● Students across focus groups shared 
that sometimes their work is too easy. 

● There is a high level of reported trust 
between teachers. 

● Students note feeling cared for by their 
teachers and that some of their teachers 
go out of their way to help students. 

● Students note that they do not receive 
homework (unless classwork is not 
finished) nor are they ever assigned 
papers to write. 

● Three students report feeling like the 
purpose of the school is to “get all the 
bad kids in once place and away” from 



AIS Diamond High School 

School Readiness Assessment Final Report for School & District Leadership - CONFIDENTIAL, January 2019 | 23 

improvement for student, staff, and 
schoolwide success. 

other students. 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Planning: 
Evidence-based, 
actionable 
improvement 
plans that 
address the root 
causes of low 
performance, 
informed by a 
review of 
existing 
conditions with 
input from 
school, district, 
and community 
stakeholders.  
 
 
 
 
 
 
 
 
 
 
 

Planning Processes: 
● Based on evidence that 

identifies root causes 
● Stakeholder input 
● District participation/ 

support 

School stakeholders are actively engaged in 
evidence-based processes to identify and 
analyze root causes of low performance. 
These processes include honest 
conversations about how the school works 
and an examination of data. The processes 
produce no more than four major 
improvement strategies that planning 
participants believe can be implemented 
and will lead to substantial improvement.  

1: 
Somewhat 
Meets 

● AIS has a SIP that focuses on 1) aligned 
learning targets and learning checks and 
2) utilizing the coaching model to ensure 
that teachers receive quality actionable 
feedback related to their use of learning 
targets and learning checks in the 
classroom. 

● The SIP template includes a way to 
clearly identify owners of actions and it is 
clear that many specific actions have 
been completed.  

● PLCs report discussing how to refocus 
learning objectives and learning targets, 
but it is unclear how often PLCs meet. 

● Data coach is available to provide data, 
but it is unclear how the school uses this 
district resource. 

● It is unclear how teaching staff are 
involved in the SIP planning process, if at 
all. 

The School Improvement 
Plan: 
● One plan  
● Addresses the root 

causes of low 
performance  

● Manageable number of 

actionable strategies 
● Targets the instructional 

core 

The school has one evidence-based, 
actionable school improvement plan that 
addresses the root causes of low 
performance. The school plan focuses the 
school’s energy and resources on no more 
than four strategies that will impact the 
instructional core and increase student 
learning. The plan identifies a set of action 
steps for each strategy, and, for each action 
step, assigns responsibility, provides a 
timeline, and identifies critical milestones. 
Teachers in the school can describe the 

1: 
Somewhat 
Meets 

● School has a SIP with priorities around 
increased competency in implementing 
learning targets/learning checks, 
mentoring for teachers, and building 
relationships with students through 
mentoring. 

● School leadership is pushing for “upping 
the rigor” in the classroom through 
learning targets, which is consistent with 
SIP priorities. 

● Newer teachers have mentors now; 
examples of help include assistance with 
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● Includes action steps, 
clear owners, and 
markers for success 

school improvement strategies and explain 
how they expect the strategies to lead to 
improvement.      

RDS and gradebook entry. 
● A mentoring program for students is in 

place. 
○ At least 19 students are currently 

being mentored (attendance and 
credit data used to identify 
students). 

○ The expectation is that the 
teachers/mentors gather data on 
their mentees (e.g., attendance, 
behavior, referrals, grades, etc.) 
and fills out a form for the 
student. 

○ Teachers check up on students 
and provide content support as 
needed. 

○ Some teachers don’t know 
where their mentees are; some 
got new mentees in the new 
semester. 

● There are competing aims related to the 
purpose of AIS HS—credit earning and 
graduating from AIS vs. students 
returning to their home schools—which 
hampers the school leadership’s ability to 
prioritize its efforts. 
 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Performance 
Management: 
Consistent 
processes for 
using data to 
measure both 
implementation 
and outcomes to 

Plan Implementation & 
Management: 
● Assessing fidelity of plan 

implementation 
● Assessing impact 
● Regular review by 

leadership team 

A team of school leaders meets frequently 
and regularly to manage plan 
implementation and impact with a focus on 
the following questions: 

● Have we done what we said we 
would do in the plan?  If not, why 
not? 

0: Not 
Meeting 

● The overall SIP strategies are off track 
for full implementation based on 
observations, anecdotes, and respondent 
input.    

● It is unclear who meets and when to 
review the SIP and track progress. 

● Although the SIP identifies Learning 
Walk Data collected on the Action Step 
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determine 
what’s working 
and inform 
efforts to 
improve. 
 
 
 

● Is it making a difference?  What’s 
the evidence? 

● What do we have to do differently? 

Tracker as a means to monitor progress 
toward SIP Strategy 1, there is no clear 
evidence that the tracker is being used or 
that this data is being collected. 

● Although a Leadership Team was 
identified, it is not clear when, how often, 
or if this team meets outside of the time 
dedicated to preparing the SIP. 

Monitors Key Indicators to 
Inform Decisions and 
Actions 
● Key indicators and data 
● Roles and 

responsibilities  
● Team capacity  
● On-track to graduation 

system 
● Teams engaged in Plan-

Do-Study-Act cycles 
● Systems and structures 
 
* Sample indicators 
disaggregated by cohorts 
(student sub-group and 
grade level): 
● Attendance 
● Behavior/climate & 

culture 
● Academic proficiency 
● Teacher retention 
● On-track to graduate  

The school identifies and monitors a limited 
number of leading and lagging indicators to 
measure schoolwide progress, catch 
warning signs, and/or plan next steps. Data 
is relevant, timely, accessible, accurate, and 
disaggregated by subgroup. There are clear 
roles and responsibilities for data collection 
and reporting. Teams regularly analyze data 
to identify root causes, establish key 
actions, and track progress of action items 
for continuous improvement.  

1: 
Somewhat 
Meets 

● Common data requests typically include 
95% attendance reports for graduation 
waivers; credit recovery data is also 
closely monitored here; it is unclear if 
there are other key data that drive 
decision-making. 

● Staff report uncertainty about how to 
gauge if students are actually learning, 
which presents an opportunity for taking 
concrete actions to identify root causes 
of student performance. 

● The district tracks IEP data. 
● Teachers are unaware of student 

achievement metrics for which they are 
held accountable by school leadership. 

● One teacher notes, “Honestly, no one is 
really holding you accountable other than 
IEP goals and progress in case 
meetings.” 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Partnering: 
Partnerships 
that help the 

Family and Community 
Engagement 

The school intentionally builds community 
and family partnerships that honor and 
recognize families’ existing knowledge and 

1: 
Somewhat 
Meets 

● Family Night is an event that brings 

families into the school; teachers and 



AIS Diamond High School 

School Readiness Assessment Final Report for School & District Leadership - CONFIDENTIAL, January 2019 | 26 

school meet the 
multiple needs 
of teachers and 
students. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

● Ongoing dialogue (two-
way communication) 

● Intentional programming 
to integrate families 

● Family-school 
community furthers 
student learning 

● Cultural competence  

skills. The school connects with and 
engages families through intentional 
programming and ongoing dialogue 
designed to strengthen family-school 
partnership and further student learning. 
Staff demonstrate cultural competence and 
respect for the culture and community 
norms of their students and families.    

staff report that more effort is needed in 

this area. 

● Teachers report a desire for more family 

engagement support. 

Strategic Partnerships 

● Aim to address the root 

causes of low 
performance 

● Support for the whole 

child 
● Partnership access 
● Vetting, management, 

and evaluation/ongoing 
review 

The school has a limited number of 
partnerships that support specific school 
and student needs. School staff are aware 
of the partnerships and can access 
resources for their students. The school 
regularly reviews the effectiveness of 
partnership programs and makes changes 
as needed to meet student needs. 
Partnerships are actively managed to 
streamline efforts and impact.  

2: Mostly 
Meets 

● A new program, Reaching Potential 

through Manufacturing (RPM), is being 

introduced for students at AIS High 

School. 

○ This is in partnership with 

AmeriQual Group, LLC. 

○ Opportunity is extended to Tier 3 

students with criteria to be 

determined. 

○ Students will be working half day 

in factory and engage in other 

learning opportunities on the 

work site. 

● There is a Site Council partnership with 

Toyota, helping students get into the 

workforce. 

● Juvenile Court Judge Brett Niemeier has 

an office at AIS-Diamond and regularly 

meets with students and families, helping 

to counsel them regarding behavioral, 

social/emotional and personal needs.  

● The Lampion Center empowers 

individuals, children, and families, lighting 

their path to stability and hope through 

counseling, adoption services, and 

community outreach. 
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● AIS has a good relationship with 

WorkOne, which has very flexible hours. 

● Staff reports a desire to work with Job 

Corps but note that the length of time it 

takes to hear a decision of acceptance 

(typically approximately 3 months) deters 

students from following through with the 

program. 

● Some students attend Hoosier Youth 

Challenge (a boot camp style military 

academy). 

● Few students (less than 3) attend Ivy 

Tech Community College for half a day. 

● The school has partnership with local 

mental institutions that provide screening 

services. 

 

 

 

 

 

 

 

 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 
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Conditions:  
Sufficient 
school-level 
control over 
people, time, 
money and 
program to 
address the root 
causes of low 
performance. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Larger systems, 
structures, and practices 
(e.g. district, union, state, 
etc.) enable school-level 
control of conditions 
necessary to implement 
the plan and address the 
root causes of low 
performance 

● People 
● Time 
● Money 
● Program 

The district recognizes that the school is the 
unit of improvement and allows for flexibility 
in the use of people, time, funding, and 
program to meet school needs. Systems 
and structures are clear and aligned so that 
principals can focus on what’s most 
important.  

N: Not 
Able to 
Assess 

● Some district officials express concern  
that too much emphasis is placed on 
credit earning at AIS rather than mastery 
of content. 

● One vision for evaluating AIS includes an 
exploration of what students do beyond 
their high school experience; that is, 
understanding the degree to which 
students have the skills necessary to be 
successful in careers. 

● The ability to assess the extent to which 
systems beyond the school are poised to 
meet student need and allow the 
principal to focus on what is most 
important is complicated because there 
is not a clear standard for success for the 
school.  

● The state does not have a separate 
accountability system or success metrics 
for alternative schools. 

● The metrics for students being “on track” 
(attendance, credit recovery as a result 
of not failing checklist based classes and 
lack of extreme behavioral offenses) do 
not align to college or career readiness, 
or even necessarily readiness to transfer 
back to home school.  

Sufficient school leader 
authority over conditions 
to implement the plan and 
address root causes of low 
performance 

● People 
● Time 
● Money 
● Program 

The principal has the authority to create 
staff configurations and work assignments in 
alignment with the school’s instructional 
model, design the right positions, and fill 
positions with the right people to do their 
most effective work. The principal has the 
authority to make changes to the school 
schedule to meet school needs such as 
PLCs, interventions, and/or other school-
based professional development activities. 
The principal has the authority to align the 

1: 
Somewhat 
Meets 

● There is Title funding for an AEA person 
(who is shared with middle school) and 
an SEL specialist. 

● Title funds used are for the following: 

○ PD subs 

○ Purchasing IXL seats for math 

teachers 

○ Math and reading remediation 

programs 

○ iPads for special education 
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school’s financial resources with school plan 
priorities. The principal has sufficient 
authority to shape teaching approaches and 
related services around the school’s mission 
and local circumstances. 

○ Earphones for students who 

require a quiet work environment  

● District funding is used for Lexia. 

● Since there are restrictions on how 

certain dollars can be used, there is a 

necessity to be creative with Title 

funding, as it is not intended to be used 

for PD. 

● It is unclear as to whether or not school 

leadership has sufficient authority to align 

the school’s financial resources with its 

school plan priorities or, if there is 

sufficient authority, if it is not being 

exercised. 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Leadership: 
Principal who can 
manage and 
communicate 
complexity while 
maintaining focus 
on the school’s 
vision and key 
priorities. 
 
 
 
 
 
 
 

Stakeholder Investment 
and Mobilization 

● Constructs and adapts 
communication that 
includes why/what/how 

● Conveys the school’s 

story/progression 
● Activates and empowers 

others  
● Timely and consistent 

transparency around 
progress 

● Builds collective 
responsibility for student 
learning 

Principal effectively constructs and adapts 
communication and actions to inspire and 
invest stakeholders in a clear, compelling, 
and inclusive vision for change. Staff 
receive timely and transparent updates on 
progress toward the vision. Staff 
understand the vision, their role in the 
vision, and rationale for changes. Principal 
builds a culture of collective responsibility 
by mobilizing and empowering teams that 
support and sustain the vision over time.  

1: 
Somewhat 
Meets 

● Teachers are largely invested in an 
alternative setting that allows students 
who have not had success in other 
environments to have success at AIS. 

● While there is a shared calendar for all 
staff that is intended to increase 
communication, it is reportedly not 
consistently used/referenced or in and of 
itself sufficient for all to have the 
information they need on a daily basis. 

● Most communication to staff occurs at 
monthly staff meetings. 

● There are not yet processes in place for 
regularly communicating the progress of 
the school or its specific initiatives, and 
some teachers cite a lack of 
acknowledgement for their efforts.  
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Sustained Focus on 
Results 

● Commitment to student 
learning 

● Strategic prioritization 
● Culture of accountability  
● Advocacy and filtering  

Principal models and sets high 
expectations for all staff, creating a culture 
of accountability for student learning. 
Principal prioritizes efforts that advance 
progress towards school goals. Principal 
effectively advocates for school needs with 
the district and reaches beyond the 
building to pursue needed resources and 
bring in best practices.   

1: 
Somewhat 
Meets 

● Positive relationships with students are 
modeled regularly; however, there is not 
clear evidence of modeling high 
expectation-setting as it relates to 
student learning. 

● Staff report not being held accountable 
for their work other than IEP goals and 
progress. 

● Teachers signal a desire for more 
advocacy efforts inside the school 
building and from the district (EVSC). 

Talent Management 

● Hiring 
● Staffing model 
● Clear roles and 

responsibilities 
● Staff assignment 
● Evaluation 
● Retention  

Principal works with the district to forecast 
staffing needs and recruit quality 
candidates. Principal implements formal 
and rigorous staff selection, hiring, and 
induction processes. Hiring and 
assignment processes match staff to 
specific positions based on skill. Positions 
have clear roles, responsibilities, and 
performance expectations that align with 
the school mission and plan. All teachers 
receive accurate and specific feedback 
through the evaluation process. Principal is 
intentional about retaining high-performing 
staff. 

1: 
Somewhat 
Meets 

● Most AIS teachers do not have 
substantial training in current best 
practices of pedagogy ,or training 
specific to working with alternative 
schools and meeting the unique needs of 
students they serve.  

● There is not evidence of a clear and 
explicit strategy for hiring and retention of 
teachers. 

● There is not evidence of a clear feedback 
system for teacher evaluations. 

● School is in the process of hiring a social 
worker for the first time in what is 
reportedly five or more years. 

● There is not a strong, clear structure in 
place for teachers to receive feedback on 
instruction or to follow up on coaching 
conversations.  

Resource Maximization 

● Time 
● Money 
● Program 
● Partnerships 

Principal is adept at maximizing resources 
to meet school needs and accomplish 
school goals. Principal demonstrates 
persistence, ingenuity, and resourcefulness 
in identifying untapped resources in the 
areas of time, money, programs, and 
partnerships. Those resources are 
effectively deployed.  

1: 
Somewhat 
Meets 

● The budget management process is 
unclear. 

● There is reportedly unspent funding for 
which there is not an apparent plan. 

● Funding for a reading program (Lexia) 
was written into the budget with input 
from district personnel. 
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● Some funding is used for PD subs, who 
ultimately serve as permanent subs and 
cover classes during the school day; 
despite the fact that these PD subs often 
do not show up, leading to a need for 
changes in how other school personnel 
spend their time. 
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School Readiness Assessment Introduction 
 

School Readiness Assessment Purpose 

The Evansville Vanderburgh School Corporation (EVSC) has partnered with Mass Insight to conduct 
School Readiness Assessments (SRA). Schools were chosen based on eligibility for Comprehensive 
Support & Improvement under Title 1 School Improvement Grant guidance. The purpose of the SRA is to 
support school improvement and innovation planning processes for the 2019-2020 school year. 
Specifically, the SRA will be leveraged in order to: 
 

 Identify school strengths and challenges and prioritize the highest-leverage needs to inform 
school improvement planning efforts; and 

 Gather information on school-level and corporation-wide conditions to inform the EVSC’s 
continuous improvement efforts in aligning support and resources to its neediest schools 

 
Mass Insight’s SRA supports and accelerates school improvement by informing the development of 
strong improvement plans that address a school’s highest needs. In alignment with our theory of action 
(described on page 4) and based on more than 10 years of national experience and research, MI has 
identified seven elements that we believe drive school improvement and school readiness to ensure the 
success of all students. The SRA is structured to analyze the extent to which these elements are in place. 
 

School Readiness Assessment Process 

The SRA process follows three phases, including a comprehensive data/document review conducted 
prior to a school visit; the on-site school visit; and finally, an analysis and report out of findings.  
 
Phase Potential Activities 

Pre-Site 
Visit 

● Collect and review school data and related documents to understand school context.  
● Coordinate visit logistics to ensure a successful site visit that includes activities that will help the 

MI team understand school strengths, challenges, and needs. 
Site Visit ● Conduct interviews and focus groups with a variety of school stakeholders (e.g. teachers, 

students, administrators, student support staff and counselors, instructional coaches, etc.). 
● Walkthrough classrooms, hallways, and common spaces. 
● Observe PLCs, leadership team meetings, or other key team meetings. 

Post-
Site Visit 

● The MI team synthesizes and analyzes visit findings to prepare a final report that discusses 
strengths and challenges, key findings around MI’s theory of action elements, and priority focus 
areas. 

 

Overview of the Findings Report 

This report begins with a Data Profile - a high level quantitative overview of the school’s current 

demographics, culture and climate indicators, and recent academic performance. Next is a summary of 
Strengths and Challenges - the most salient and resounding headlines from Mass Insight’s time on 

campus. These are not arranged by any particular element and may represent a confluence of factors. 
The Key Findings by School Readiness Assessment Element is an executive summary of each of the 
SRA elements. The Priority Focus Areas represent what the Mass Insight team recommends 

addressing first in the revision and/or creation of a School Improvement Plan. The Appendix contains the 
School Readiness Assessment Tool, which provides specific evidence and a rating (described in the 

next section) for each feature of each element. This section can be useful for delving into more specific 
and granular details. Mass Insight does not suggest attempting to tackle every feature all at once.  

 

 

School Readiness Assessment Evidence and Rating System 
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Mass Insight’s SRA Tool (included in Appendix) is designed to analyze the extent to which a school has 
elements of our theory of action in place, in relation to an exemplar description of each element (and the 
features that make up that element) at the highest performing schools. The Mass Insight team will use the 
SRA Tool to document evidence based on information gathered during the SRA activities to assign a 
rating for each feature. Ratings are designed to describe the extent to which evidence aligns to the 
exemplar descriptions at the highest performing schools. The features rated lowest do not necessarily 
mean that those features are in the most urgent need of attention; the Priority Focus Area sections 
describe what Mass Insight suggests addressing first. 
 

Rating Level Key: 

0: Not Meeting (no, or extremely limited, evidence of this feature; work on this feature has not yet started) 

1: Somewhat Meets (some evidence of implementation of this feature) 

2: Mostly Meets (considerable evidence of implementation of this feature) 

3: Meets (robust evidence of implementation of this feature) 

N: Not Able to Assess (Not enough evidence to determine a rating for this feature) 

 

About Mass Insight and Our Theory of Action 

Mass Insight is a Boston-based non-profit organization committed to transforming public schools into 
high-performing organizations and closing achievement gaps. Since 2007, MI has worked with schools, 
districts, and state education agencies to redesign systems and establish the conditions and capacity for 
district and school improvement. As part of this work, MI has conducted numerous School Readiness 
Assessments (SRAs) across the country. 
 

In 2007, MI published The Turnaround Challenge1, a nationally-recognized research report and call to 
action that highlighted the need for intervention in America’s lowest-performing schools. Since 2009, MI 
has worked with schools, districts, and state education agencies in Massachusetts and across the country 
to redesign the systems that support chronically underperforming schools and to drive gains in student 
achievement. Building from our research and more than ten years of experience in turnaround, we 
recently revisited MI’s theory of action and identified seven theory of action elements that we believe must 
be in place to ensure schools are successful.  
  
Mass Insight’s SRA is structured to analyze the extent to which elements of our theory of action are in 
place in schools. We seek to understand what student outcome data reveals, to analyze evidence and 
hypothesize why challenges and successes exist, and to help school prioritize where to focus next.  

                                                           
1
 Mass Insight Education and Research. Mass Insight Education and Research Institute, Inc., 2007, Mass Insight 

Education, www.massinsight.org/resources/the-turnaround-challenge/ 
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We believe that if schools have: 
 
Conditions: Sufficient school-level control over people, 

time, money, and program to address the root causes of low 
performance; 
Planning: Evidence-based, actionable improvement plans 

that address the root causes of low performance informed 
by a review of existing conditions and input from school, 
district, and community stakeholders; 
 Leadership: A principal who can manage and 

communicate complexity while maintaining focus on the 
school’s vision and key priorities;  
Focus on Instruction: Processes and supports that help 

teachers work together to constantly improve and refine 
standards-based instructional practice so that students can 
engage in deep learning tasks;  
Collective Responsibility: The school faculty and staff 

ensure there is collective responsibility for both the quality of 
instruction and student learning and success;  
Performance Management: Consistent processes for 

using data to measure both implementation and outcomes 
to determine what’s working and inform efforts to improve; 
and 
Partnerships: Partnerships that help the school meet the multiple needs of teachers and students, 
 

THEN schools will dramatically improve, and student learning will increase. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

School Data Profile 
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Student Enrollment and Demographic Data 2018-2019  
 

 
School AIS Diamond MS Grades 6-8 
Student Enrollment 146 % ELL* 0.6% 
% Free and Reduced 
Lunch 

92.4% % Special 
Education* 

31.5% 

*Percentages from the SY17-18 as information for SY18-19 was not available; combined data from AIS MS and HS 
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Historical Enrollment Data 
 

 
 
 
 

Transfers & Transience 
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School Climate Data2 
 

 
 

 
% of students chronically absent is defined as the percentage of students missing 10% or more school days in a school year; 

SY18-19 adjusted for number of school days as of SRA Site Visit dates.  

 

                                                           
2 Sources: EVSC Data Warehouse. 
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Student Achievement Data3  
 

 
 

 

 

 
 

 

 

                                                           
3 Source: EVSC Data Warehouse and Indiana Department of Education School and Corporation Reports. 
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Summary of Findings 
 

Strengths and Challenges 

Strengths 

 Staff feel valued and supported by their leader, a result of intentional personal touches and open 
dialogue welcomed by the administration; in turn, staff highly value their leader.  

 The leadership team at AIS MS is reflective, agile, invested in utilizing structures within which to 
collect data and monitor progress toward goals.  

 Communication is consistent, timely, thorough, and helpful, including daily emails from the 
principal regarding building logistics and individual student reports for teachers that highlight 
social-emotional needs and preferences. 

 AIS MS employs a highly effective transition program which sets a strong foundation for positive 
relationships between the school and incoming students and their families; the team also 
persistently attempts to coordinate in partnership with students’ home schools to support a 
smooth transition out of AIS MS. 

 The administration has dedicated protected time in the daily schedule for collaboration and 
development through PLCs, PDs and PBIS data analysis, which communicates that staff 
development and collaboration is a priority. 

 All staff and students consistently uphold clear routines and procedures in common areas during 
arrival, dismissal and during hallway transitions. 

 There is a strong culture of relationship building at AIS MS, resulting in students reporting that 
they feel cared for by staff, and staff citing this focus as a major reason for wanting to teach at 
AIS MS. 

 
Challenges 

 There are significant differences in classroom routines, procedures and expectations across 
classrooms, creating challenges for students who learn from multiple teachers per day and who 
may enter the school mid-year. 

 The lack of consistency across classrooms creates a high volume of office referrals and time 
outs, which take up the majority of the administration’s time, resulting in a lack of capacity for 
instructional coaching for teachers. 

 Instruction, while often attempting to remediate gaps in students’ prior knowledge through the use 
of computer-based intervention programs, often falls short of rigorous cognitive practice and it is 
unclear how teachers are supported and/or held accountable to preparing lessons that are 
rigorous and aligned to standards. 

 While there is dedicated time for teacher collaboration and data analysis, there is not evidence of 
consistent protocols or expectations for how that time is spent, and there is not evidence that 
academic data is reviewed by teachers to inform instructional practices. 

 There has been a learning curve in terms of determining how best to leverage the considerable 
available support and expertise of the DSS team. 

 The three measures for determining if a student is ready to transfer back to their home school of 
origin (attendance, lack of failing grades by end of marking period, no office referrals for extreme 
or unsafe behavior) are not necessarily strong predictors of a student’s readiness to engage 
socially and academically at the home school in the short term, or college/career preparedness.  
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Key Findings by School Readiness Assessment Element 

This section presents the key findings each SRA element. For more detailed information on each element 

and the features that make up each element, please see the School Readiness Assessment Tool in the 

Appendix on p. 16. 

SRA Elements Key Findings  

Focus on Instruction: 
Processes and systems 
help teachers work 
together to constantly 
improve and refine 
standards-based 
instructional practice, 
ensuring students engage 
in deep learning tasks. 

There is an instructional vision at AIS that articulates a need for students to 
do more of the thinking, which is aligned with the district-wide Vision for 
Teaching and Learning. This vision is communicated as a two-layered 
approach: build strong relationships with students in order to be able to move 
students toward more rigorous instruction. All staff are committed and 
working toward building positive relationships with students and families. 
Evidence of the school’s vision for more instructional rigor, however, is not 
observed in classrooms. The systems and structures for supporting teachers 
in facilitating more rigorous instruction are not yet fully developed or 
functioning. While there is dedicated time during every school day for teacher 
collaboration in PLCs, teacher development in PD sessions and PBIS data 
analysis, there is no evidence of aligned purpose, accountability structures or 
academic data analysis during these times. The leadership team is stretched 
thin maintaining an office responsive to student behavior, resulting in limited 
attention to academic priorities. 

 
Collective 
Responsibility:  
The school faculty and staff 
ensure there is collective 
responsibility for both the 
quality of instruction and 
student learning and 
success. 

Leadership at AIS MS is very intentional about creating a strong and 
supportive staff culture and in creating opportunities for positive student to 
staff interactions. Multiple committees at the school take responsibility for 
school-wide continuous improvement, specifically when it comes to PBIS. 
Currently, there is a lack of similar responsibility for high academic 
expectations for students and high expectations for teacher execution of 
rigorous, data-driven instruction. 

 
Planning: 
Evidence-based, 
actionable improvement 
plans that address the root 
causes of low performance, 
informed by a review of 
existing conditions with 
input from school, district, 
and community 
stakeholders. 

The Leadership Committee conducts an annual review of relevant school 
data to inform the School Improvement Plan. The current plan consists of two 
main areas of focus, with a specific list of strategies and action steps to 
achieve those goals. The plan identifies a timeline for implementation and 
plans for progress monitoring. Teachers can clearly describe the priorities of 
the plan. While the plan indicates some of the root causes of low student 
achievement, there is an opportunity to address consistent Tier 1 PBIS 
strategies across classrooms.  
 

Performance 
Management: 
Consistent processes for 
using data to measure both 
implementation and 
outcomes to determine 
what’s working and inform 
efforts to improve. 

The Leadership Committee at AIS MS meets bi-weekly to progress monitor 
around SIP goals and PBIS data is collected and analyzed by the PBIS 
Committee weekly. The school has identified several indicators of student 
success and uses the same indicators for all students, despite the different 
needs of each student. There is an opportunity to differentiate the measures 
of success depending on each student’s pathway. 
 

Partnering: 
Partnerships that help the 
school meet the multiple 
needs of teachers and 
students. 

The school intentionally builds community with students and develops family 
partnerships to ensure that each family feels welcome and supported by the 
school. These connections are built through the intake process and 
throughout the year within school-wide events and programs, and through the 
touchpoints of individual teachers and staff. The school partners with 
community organizations that support the foundational needs of students and 
their families. The school also maintains close partnerships with students’ 
home schools in an effort to transition students effectively once they meet the 
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criteria. 

 
Conditions:  
Sufficient school-level 
control over people, time, 
money and program to 
address the root causes of 
low performance. 

A new partnership between AIS MS and a DSS team provides opportunities 
for maximizing resources and staff capacity, however, even if DSS resources 
were maximized, it is unclear whether the principal would have the bandwidth 
to address Tier 1 instructional needs. In terms of staffing and staff training, 
it’s unclear if there is a separate and specific plan to recruit, train, and retain 
staff and a shortlist of substitute teachers for the alternative school.   

 
Leadership: 
Principal who can manage 
and communicate 
complexity while 
maintaining focus on the 
school’s vision and key 
priorities. 

Staff at AIS MS rally behind their principal and feel supported and invested in 
ensuring student success. Leadership consistently communicates with staff 
to ensure everyone is on the same page. This is especially important as new 
students matriculate into the school constantly and a staff shortage results in 
regular coverage needs. All staff are invested in building positive 
relationships with students, and there is an opportunity for leadership to build 
a similar collective responsibility for student learning. Currently, the principal 
lacks the capacity to focus more on instruction and this creates a lack of 
support and accountability focused on student academic progress. While 
there is a sustained focus on current metrics of success for students, it is 
unclear whether these metrics set students up for academic success.  

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Priority Focus Areas  
 
The priority focus areas below are intended to launch a root cause analysis and school improvement 

planning process for the 2019-2020 school year; some priorities may be addressed sooner.  
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1. Create and realign metrics for on-track to success for AIS Middle School students. There are 

a few different profiles of AIS student, each with different needs. For instance, some AIS students 
most need to master the social and emotional skills necessary to return to their home middle 
school; for other students, the hope is to gain the academic skills necessary to be successful in 
high school while completing middle school at AIS; and there are yet other students with different 
needs and goals. While this is acknowledged, the same metrics are currently tracked for all 
students regardless of need (i.e., consistent attendance, lack of failing grades, lack of egregious 
behavior). This makes it hard to direct interventions and programming in a way that would efficiently 
and effectively help each profile of student master what they most need. There is a need to 
convene a cross-functional team comprised of school and district leadership –and to solicit input 
from community stakeholders– to develop a more clearly defined purpose of AIS Middle School for 
the range of students served, and to align metrics. 
 

2. Address Tier 1 classroom practice, starting with shared PBIS expectations. The consistency 

of PBIS that is seen in common spaces is not evident in many classrooms, where students have to 
learn different expectations for each teacher. Time without a clear task and lack of routines and 
procedures –especially at the beginning of class– often lead to the teacher needing to redirect 
students, taking time away from instruction and many times resulting in students being sent out of 
class for time-outs or office referrals. Beyond routines, students describe the academic work as 
“easy.” This is consistent with classroom observations, where the majority of tasks are seen to be 
cognitively undemanding. Stronger routines, procedures, and expectations pave the way for 
students to spend more time in class meeting behavioral expectations and will provide teachers 
more time to spend on instruction. Upon stabilizing foundational classroom conditions, consider 
tiering teachers by instructional needs to differentiate coaching and support.  

 
3. Look within and beyond current systems and structures to free up leadership capacity to 

support Tier 1 instruction. The principal has a strong vision for instruction and acknowledges the 

gaps in current practice. While strategies to support students doing more of the thinking are 
introduced to teachers during professional development on Fridays, the principal has limited 
capacity to support teachers in their practice through consistent coaching. Teachers are open to 
principal feedback and report appreciating the limited coaching they’ve received this year. However, 
other activities –especially fielding and following up on referrals– currently consume principal time 
and effort. To uncover any available internal capacity, consider leveraging the DSS team to shadow 
the principal for opportunities to provide capacity support; consider daily time audits of leadership to 
address biggest draws on capacity, and/or a data review of office referrals to identify times of day 
and classrooms most likely to yield referrals. Prioritize proactive measures. The addition of an 
administrator dedicated to the middle school should be closely considered in light of this SRA’s site 
visit and data review. 
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Appendix: School Readiness Assessment Tool 
 
Mass Insight’s SRA Tool is designed to analyze the extent to which a school has elements of our theory of action in place, in  relation to an 
exemplar description of each element (and the features that make up that element) at the highest performing schools. The MI team uses this SRA 
Tool to document evidence and analysis based on information gathered during the SRA activities to assign a rating for each feature. Ratings are 
designed to describe the extent to which evidence aligns to the exemplar descriptions at the highest performing schools.  

 
Rating level key: 
0: Not Meeting (no, or extremely limited, evidence of this feature; work on this feature has not yet started)  

1: Somewhat Meets (some evidence of implementation of this feature) 

2: Mostly Meets (considerable evidence of implementation of this feature) 

3: Meets (robust evidence of implementation of this feature) 

N: Not Able to Assess (Not enough evidence to determine a rating for this feature) 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Focus on 
Instruction: 
Processes and 
systems help 
teachers work 
together to 
constantly 
improve and 
refine standards-
based 
instructional 
practice, 
ensuring 
students engage 
in deep learning 
tasks. 
 

 

Instructional Vision 
● Alignment to need 
● Clarity 
● Consistency 

There is an instructional vision that is clear, 
focused on students, aligned with 
standards, and helps build an understanding 
of the actions that educators must take to 
accelerate student learning. The vision is 
widely understood and drives school 
decision-making. All teachers and 
administrators can describe how their work 
moves the school closer to meeting the 
vision. 

1: 
Somewhat 
Meets 

 Administrator articulates a vision for 
instruction that includes students doing 
more of the thinking (Kagan strategies, 
talking stems), which is connected to the 
district-wide Vision for Teaching & 
Learning. 

● The vision for instruction is tied directly to 
academic needs based on student 
achievement data. 

● The element of the vision that adults 
express most enthusiasm for is building 
relationships with students. 

Readiness to Learn 
● Safe and positive 

classroom environments 
● Consistent management 

policies, procedures, and 

The school implements consistent and 
equitable policies, procedures, and 
practices to create a culture of high 
expectations, mutual respect, and a focus 
on teaching and learning. As a result, 

2: Mostly 
Meets 

 Classrooms are somewhat safe and 
positive. 

 In all classrooms, neutral or positive 
interactions are observed between 
students and teachers. 
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practices across 
classrooms 

● Supports to address 
students’ non-academic 
needs 

● Positive student-adult 
relationships 

students and teachers feel safe and 
supported at school. Student and family 
needs are identified and connected with 
resources and services to ensure all 
students can engage in learning. The school 
has programs and structures (such as 
looping, advisory, morning meetings) to 
ensure that every student has a strong 
relationship with an adult.  

 Inconsistent procedures are observed 
within classrooms. 

 There are unclear expectations for 
student behavior within several 
classrooms. 

 There is significant evidence of a range 
of SEL strategies including: Movement 
breaks; Breathing; “Connectors”; there is 
also a ticket system and PBIS store. 

 Students report feeling safe at school. 
While students mention some bullying, 
they also report that adults in the building 
take helpful action.  

 Students report having more than one 
adult in the building with whom they feel 
connected. Students believe their 
teachers care about them.  

 Consistent hallway 
expectations/procedures, arrival and 
dismissal procedures demonstrate staff’s 
ability to effectively execute on shared 
expectations and procedures - and this is 
less consistent across and within 
classrooms. 

 The intake and transition process at the 
school prioritizes students’ non-academic 
needs and builds strong, positive 
relationships between school staff and 
families/students. 

Teacher Development & 
Feedback 
● Systems, structures, and 

practices 
● Alignment to vision 
● Frequency 
● Consistent, coordinated 

and coherent teacher 
development  

There are systems, structures, and 
practices that prioritize teacher development 
based on data and feedback cycles that 
include follow-up. All teachers describe 
receiving frequent, consistent, coherent, and 
coordinated high-quality feedback on 
teaching that is grounded in an instructional 
vision and that will lead to better student 
learning.  

1: 
Somewhat 
Meets 

● Coaching is an existent yet infrequent 
process in the school. 

● Principal reports a lack of capacity to 
allocate her time to coaching classroom 
practice towards the instructional vision. 

● When asked about their own 
development, teachers do not mention 
coaching as part of their programming. 
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. 

● Targeted around specific 
instructional needs 

● Differentiated for teacher 
needs 

● Follow up 

 
 
 
 

● When asked directly about coaching, 
teachers mention monthly coaching 
cycles or less than once per month. 

● Teachers report the coaching is 
differentiated to their stated needs, which 
may or may not be connected to the 
instructional vision.  

Teacher Collaboration 
(PLCs) 
● Systems, structures, and 

practices 
● Team culture 
● Clear goals 
● Feedback 

Teachers working in teams have time, 
systems and structures to maximize 
collaborative time in instructional teams 
(such as by grade level or content area). 
Teachers work towards commonly set and 
motivating goals that help all students 
progress towards the highest priority 
academic standards; these teams receive 
high-quality feedback and enjoy a trusting 
culture that includes open and constructive 
dialogue.  

2: Mostly 
Meets 

● There is dedicated time for Content PLCs 
every morning, with PBIS PD on 
Thursday and other PD on Fridays. 

● There are morning reminders to teachers 
regarding PLC time and teachers meet 
on a consistent basis. 

● Teachers report positive feelings 
regarding being a part of their team. 

● Observations in PLC’s show little to no 
consistency in what occurs during PLC’s 
across content areas.  

● It is unclear to what extent specific 
protocols, goals or accountability 
structures exist for PLC time. 

Curriculum, Standards & 
Assessment 
● Standards 
● GVC 
● Alignment 
● Assessments 

Instructional work is guided by curricula 
aligned to standards and across and 
between grade levels.  Teacher-designed as 
well as externally-developed interim and 
summative assessments are aligned with 
both standards and the sequence of 
instruction. These assessments yield 
frequent, accurate, and actionable data 
about student progress towards the highest 
priority standards. 

1: 
Somewhat 
Meets 

● There is an assumption that teachers 
follow the District Curriculum Map and 
design units based on that. 

● Teachers have license to adjust material 
and pacing to meet the various needs of 
their students. 

● It is unclear how content or quality is 
monitored to ensure that all students are 
challenged academically.  

● A range of grade levels are observed 
working toward the same “I can..” 
statement and completing the same 
work. 

● Differentiation (other than students 
getting one-on-one support to complete 
the assignments) is not observed.  
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● Students and the SIP reference 
assessment data from NWEA and 
ISTEP.  

● Student achievement data is available 
within the RTI programs students use 
during class and determines work 
students do during RTI blocks. 

● It is unclear how other academic data is 
used by teachers to inform instruction 
(not observed during PLCs or while 
observing in classrooms). 

Data-Driven Decision-
Making for Classroom 
Instruction 
● Intervention 
● Enrichment 
● Differentiation 
● Progress monitoring of 

all students 

The academic progress of all students is 
monitored. Systems, structures, and 
processes support teachers—individually 
and in teams—to frequently and routinely 
use a variety of student academic data to 
pinpoint class and student needs. This 
information drives on-going instructional 
decisions, including grouping, differentiation, 
enrichment, and intervention.  

1: 
Somewhat 
Meets 

● Intervention blocks are built into each 
content period and rely heavily on 
several adaptive computer programs 
(Achieve 3000, Red Bird, Math XL). 

● These programs adapt to an individual 
student’s needs, providing a 
differentiated experience for students. 

● Students work independently with some 
teacher supervision and support. 

● The quality of teacher supervision and 
support varies from classroom to 
classroom. As a result, student 
engagement during RTI ranges from low 
to high. 

● When monitoring student progress, 
teachers are observed tracking student 
completion.  

● It is unclear how teachers are using 
achievement data from the programs to 
inform their instruction. 
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Rigorous Classroom 
Practice 
● Student engagement 
● Rigor 
● Instructional vision in 

action 

All students describe, and are observed, 
learning high-level and grade-level 
appropriate knowledge and skills in 
classrooms where each student is 
challenged; teachers are observed bringing 
the school’s instructional vision to life in their 
classrooms. All students demonstrate 
progress toward stated learning objectives 
through their work or responses.  

0: Not 
Meeting 

● During instruction, teachers are observed 
doing most of the thinking and hard work; 
students complete work along with heavy 
support. 

● There is not observed evidence of a set 
purpose or objectives for instructional 
activities; students are told to transition to 
next activity based on completion of the 
prior one. 

● There is not observed evidence of 
students actively engaged in productive 
struggle during lessons or teachers using 
strategies to support students with this. 

● Students report that one of the reasons 
they want to stay at AIS is because the 
work is easy. 

Supports for Special 
Populations 
● Strategy drives action  
● Model(s) for support 

(e.g. push-in, pull-out, 
etc.) 

● Progress monitoring 
towards inclusion 

● Progress monitoring 
advancement of 
language acquisition 

There is a strategy in action for ensuring 
that special populations of students—
including special education and ELL—
receive integrated, inclusive, and high-
quality instructional support. Students’ 
progress is monitored to ensure that they 
are moving expediently towards success in 
an inclusion environment. A variety of 
models and supports, including 
interventions, ensure students are 
adequately challenged and ultimately 
successful.  

2: Mostly 
Meets 

● Transition program is designed to 
support all students at AIS MS by 
learning about them better: triggers, 
learning modalities, personality profiles, 
etc. 

● Teachers receive and read detailed 
reports about all students who enter their 
classroom. 

● Teachers report using this information to 
inform their approach with each student. 

● 2 of 4 classrooms are Gen Ed/Inclusion 
classrooms that are co-taught by a Gen 
Ed teacher and a special education 
inclusion teacher. 

● The Gen Ed/Inclusion classrooms have 
two teachers and conduct one-on-one or 
small group support.  

● There is a self-contained classroom with 
11 students and one homebound student 
and it is reported that the majority have 
IEPs for ED. 
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● It is unclear whether special education 
students are receiving all the services 
outlined on their IEPs.  

● There is not evidence that instruction is 
different for students with special needs, 
compared to general education students. 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Collective 
Responsibility:  
The school 
faculty and staff 
ensure there is 
collective 
responsibility for 
both the quality 
of instruction 
and student 
learning and 
success. 
 
 

 
 
 
 
. 

Systems and Structures 
for School-wide 
Continuous Improvement 
● Staff teams focused on 

student success 
● ILT- representative team 

that maintains focus on 
plan priorities including 
the quality of instruction 
and student learning.  

● Practices, processes, 
protocols 

Leadership effectively implements systems 
and structures to cultivate shared ownership 
for school-wide continuous improvement for 
both the quality of instruction and student 
learning. A representative group of building 
leaders, teachers, and staff (e.g., ILT) takes 
ownership for implementation and progress 
monitoring of school improvement. 
 

2: Mostly 
Meets 

● The Leadership Committee at AIS MS 
meets bi-weekly to progress monitor 
around SIP goals.  

● The PBIS Tier 1 coach leads weekly data 
meetings for all teachers regarding PBIS 
data. 

● It is unclear whether academic data is 
analyzed in a similar way.  

● There is not evidence of protocols during 
PLCs observed. 

● Common space/hallway procedures and 
expectations are very clear and all staff 
are on the same page. 

● There is a Transition Program that 
supports the constant influx of new 
students to AIS, which begins the 
process of building relationships with 
students/families and orients the student 
to the expectations of the school. 

School-wide Beliefs and 
Trust 
● High expectations and 

growth mindset for all 
students 

● Individual and collective 
growth mindset for adult 
practice  

Staff have, and inculcate in students, the 
belief that all students can and will learn. 
This motivates all to continuously improve 
teaching and learning. Staff demonstrate 
individual and collective responsibility for 
student learning and behavior that extends 
beyond individual classrooms or 
departments and permeates the school. 

2: Mostly 
Meets 

● Staff at AIS MS care about their students 
and want to see them be successful.  

● There is a lot of intentionality around 
creating opportunities for positive student 
to staff interactions.  

● Students report feeling cared for by their 
teachers and other staff at AIS MS. 
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● Ownership for all 
students’ success 

● Positive and supportive 
interactions 

Staff intentionally promote high expectations 
for students, which result in all students 
feeling valued, supported, and challenged to 
learn in and out of school. 
 
Staff set, share, and model high 
professional expectations for themselves, 
their colleagues, and all students. 
Interactions between adults in the building 
are positive and supportive, resulting in a 
sense of trust and partnership among staff. 
There is a shared culture of continuous 
improvement for student, staff, and 
schoolwide success. 

● There is a lot of intentionality around 
creating a positive and supportive staff 
culture. 

● Teachers and staff report feeling 
supported by leadership and feel a sense 
of belonging and family at the school. 

● Leaders allude to a perceived tension 
between pushing teacher practice and 
retaining teachers. 

● Student behavior is named as a barrier to 
higher academic expectations. 

● There is a lack of support for high 
behavioral expectations for students and 
a lack of academic rigor in classrooms. 

 
 

 
 
 
 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Planning: 
Evidence-based, 
actionable 
improvement 
plans that 
address the root 
causes of low 
performance, 
informed by a 
review of 
existing 

Planning Processes: 
● Based on evidence that 

identifies root causes 
● Stakeholder input 
● District participation/ 

support 

School stakeholders are actively engaged in 
evidence-based processes to identify and 
analyze root causes of low performance. 
These processes include honest 
conversations about how the school works 
and an examination of data. The processes 
produce no more than four major 
improvement strategies that planning 
participants believe can be implemented 
and will lead to substantial improvement.  

2: Mostly 
Meets 

● The Principal notes that the planning 
process happens within the Leadership 
Committee during the summer time. 

● The committee reviews student and 
family surveys, academic data and 
classroom walk-through data.  

● There are two main areas of focus, one 
of which is being more heavily 
implemented than the other (building 
relationships with students over students 
doing the thinking). 
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conditions with 
input from 
school, district, 
and community 
stakeholders.  
 
 

The School Improvement 
Plan: 
● One plan  
● Addresses the root 

causes of low 
performance  

● Manageable number of 
actionable strategies 

● Targets the instructional 

core 
● Includes action steps, 

clear owners, and 
markers for success 

The school has one evidence-based, 
actionable school improvement plan that 
addresses the root causes of low 
performance. The school plan focuses the 
school’s energy and resources on no more 
than four strategies that will impact the 
instructional core and increase student 
learning. The plan identifies a set of action 
steps for each strategy, and, for each action 
step, assigns responsibility, provides a 
timeline, and identifies critical milestones. 
Teachers in the school can describe the 
school improvement strategies and explain 
how they expect the strategies to lead to 
improvement.      

2: Mostly 
Meets 

● The school has one SIP developed by 
utilizing data from the previous school 
year.  

● There are two main goals in the SIP: one 
is building positive relationships with 
students and the other is students do the 
thinking.  

● Based on observations in classrooms 
and talking to teachers and students, 
building stronger relationships is a 
welcome and positive change and is 
considered a building block to stronger 
instructional outcomes.  

● The leadership committee is committed 
to tracking progress toward goals and 
collecting data to support that. 

● Plan addresses some of the root causes 
of low student achievement 

● Observations in classrooms show 
evidence of loss of instructional time due 
to a lack of Tier 1 PBIS strategies across 
classrooms. 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Performance 
Management: 
Consistent 
processes for 
using data to 
measure both 
implementation 
and outcomes to 
determine 
what’s working 
and inform 

Plan Implementation & 
Management: 
● Assessing fidelity of plan 

implementation 
● Assessing impact 
● Regular review by 

leadership team 

A team of school leaders meets frequently 
and regularly to manage plan 
implementation and impact with a focus on 
the following questions: 

● Have we done what we said we 
would do in the plan?  If not, why 
not? 

● Is it making a difference?  What’s 
the evidence? 

● What do we have to do differently? 

2: Mostly 
Meets 

● The Leadership Committee at AIS MS 
meets bi-weekly to progress monitor 
around SIP goals.  

● Currently they are monitoring the 
percentage of students who report 
having a strong connection with one or 
more staff members.  

● There is evidence that this priority is 
being implemented through PD with 
staff, PBIS data meetings and reported 
coaching experiences of teachers that 
center around student relationships.  
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efforts to 
improve. 
 
 
 
 
 
 
 
 
 

● There is little evidence that the priority to 
increase rigor in the classroom through 
student doing the thinking and specific 
Kagan structures is being implemented 
with fidelity.  

● Kagan structures are taught during 
Friday PDs. 

● Coaching cycles are not being utilized to 
ensure implementation in classrooms. 

● Leadership is aware of this gap, and 
capacity is named as a barrier. 

Monitors Key Indicators to 
Inform Decisions and 
Actions 
● Key indicators and data 
● Roles and 

responsibilities  
● Team capacity  
● On-track to graduation 

system 
● Teams engaged in Plan-

Do-Study-Act cycles 
● Systems and structures 
 
* Sample indicators 
disaggregated by cohorts 
(student sub-group and 
grade level): 
● Attendance 
● Behavior/climate & 

culture 
● Academic proficiency 
● Teacher retention 
● On-track to graduate  

The school identifies and monitors a limited 
number of leading and lagging indicators to 
measure schoolwide progress, catch 
warning signs, and/or plan next steps. Data 
is relevant, timely, accessible, accurate, and 
disaggregated by subgroup. There are clear 
roles and responsibilities for data collection 
and reporting. Teams regularly analyze data 
to identify root causes, establish key 
actions, and track progress of action items 
for continuous improvement.  

1: 
Somewhat 
Meets 

● The school has identified several metrics 
to measure progress, including PBIS 
data, enrollment, # of students who 
transition back to their home school and 
the # of students who qualify but choose 
to stay. 

● During the observed PBIS data meeting, 
data is disaggregated by classroom and 
by gender; no other sub-groups are 
identified; data is delivered and 
explained, with limited discussion or 
analysis by staff; staff leave the meeting 
with small next steps. 

● In order to qualify for the opportunity to 
return to their home school , the school 
tracks attendance, grades in classes, 
number of referrals and major breaches 
in behavior.  

● It is unclear how the central office and 
school administration work together to 
create indicators that would predict 
success for students of different profiles. 

● As it stands, indicators are not 
differentiated for students of different 
profiles, including, but not limited to: 
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○ Students who find themselves at 
AIS MS due to a single, extreme 
incident; 

○ Students with chronic behavioral 
challenges who need support 
with self-regulation strategies; 

○ Students with extreme 
behavioral and academic 
challenges who will likely spend 
an extended period at AIS. 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Partnering: 
Partnerships 
that help the 
school meet the 
multiple needs 
of teachers and 
students. 
 
 
 
 
 
 
 
 
 
 
 

Family and Community 
Engagement 

● Ongoing dialogue (two-

way communication) 
● Intentional programming 

to integrate families 
● Family-school 

community furthers 
student learning 

● Cultural competence  

The school intentionally builds community 
and family partnerships that honor and 
recognize families’ existing knowledge and 
skills. The school connects with and 
engages families through intentional 
programming and ongoing dialogue 
designed to strengthen family-school 
partnership and further student learning. 
Staff demonstrate cultural competence and 
respect for the culture and community 
norms of their students and families.    

2: Mostly 
Meets 

● Teachers and student support staff, 
including the principal, prioritize strong, 
positive and consistent communication 
with families.  

● The onboarding program intentionally 
builds relationships with families, who 
tend to be initially unsure of their child’s 
placement at AIS.  

● Staff reports that the school hosts 
several well-attended holiday events 
throughout the year.  

● Teachers commit to two phone calls 
home per week, and they self-reported 
ensuring those are mostly positive, when 
possible.  

● There is no evidence of training for staff 
regarding Diversity, Equity or Inclusion 
(cultural competence). 

Strategic Partnerships 

● Aim to address the root 
causes of low 
performance 

The school has a limited number of 
partnerships that support specific school 
and student needs. School staff are aware 
of the partnerships and can access 
resources for their students. The school 

3: Meets ● The school partners with Youth First, Tri-
State Food Bank, and Hangers to 
provide basic needs to students and 
families.  
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● Support for the whole 
child 

● Partnership access 
● Vetting, management, 

and evaluation/ongoing 
review 

regularly reviews the effectiveness of 
partnership programs and makes changes 
as needed to meet student needs. 
Partnerships are actively managed to 
streamline efforts and impact.  

● There is communication between the 
school and Hillcrest and Methodist Home 
(for students who are placed here).  

● The principal reports attempts to build 
partnerships with the home schools of 
the students, and this has reaped an 
inconsistent effect. 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Conditions:  
Sufficient 
school-level 
control over 
people, time, 
money and 
program to 
address the root 
causes of low 
performance. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Larger systems, 
structures, and practices 
(e.g. district, union, state, 
etc.) enable school-level 
control of conditions 
necessary to implement 
the plan and address the 
root causes of low 
performance 

● People 
● Time 
● Money 
● Program 

The district recognizes that the school is the 
unit of improvement and allows for flexibility 
in the use of people, time, funding, and 
program to meet school needs. Systems 
and structures are clear and aligned so that 
principals can focus on what’s most 
important.  

1: 
Somewhat 
Meets 

● Support to AIS includes recently 
incorporating it into the DSS structure - a 
support that the principal describes as 
extremely helpful.  

● It is unclear that there is a specific 
strategy for meeting the staffing needs of 
this alternative school - recruitment, 
training, and retention.  

● The state does not have separate or 
aligned metrics for alternative schools. 

● The corporation has not yet outlined a 
clear purpose with aligned success 
metrics in partnership with AIS, leading 
to some school-level issues with 
prioritization and implementation of 
programming. 

Sufficient school leader 
authority over conditions 
to implement the plan and 
address root causes of low 
performance 

● People 
● Time 
● Money 
● Program 

The principal has the authority to create 
staff configurations and work assignments in 
alignment with the school’s instructional 
model, design the right positions, and fill 
positions with the right people to do their 
most effective work. The principal has the 
authority to make changes to the school 
schedule to meet school needs such as 
PLCs, interventions, and/or other school-
based professional development activities. 
The principal has the authority to align the 

2. Mostly 
Meets 

● The Principal has the authority to 
reconfigure classrooms and teacher 
placements to adjust with the flow of 
incoming and outgoing students. 

● The Principal has the authority to 
determine the focus for the SIP and 
professional development to support that 
is developed by the Principal and the 
team.  
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school’s financial resources with school plan 
priorities. The principal has sufficient 
authority to shape teaching approaches and 
related services around the school’s mission 
and local circumstances. 

● The team has the authority to develop 
their curriculum and determine 
programming, though quality is unclear. 

● Principal sometimes has control over 
hiring candidates, and sometimes the 
district places teachers in the school. 

 

Element Feature / Considerations At Highest Performing Schools Rating Discussion of Evidence 

Leadership: 
Principal who can 
manage and 
communicate 
complexity while 
maintaining focus 
on the school’s 
vision and key 
priorities. 
 
 
 
 
 
 
 
 
 

 

Stakeholder Investment 
and Mobilization 

● Constructs and adapts 
communication that 
includes why/what/how 

● Conveys the school’s 
story/progression 

● Activates and empowers 
others  

● Timely and consistent 

transparency around 
progress 

● Builds collective 
responsibility for student 
learning 

Principal effectively constructs and adapts 
communication and actions to inspire and 
invest stakeholders in a clear, compelling, 
and inclusive vision for change. Staff 
receive timely and transparent updates on 
progress toward the vision. Staff 
understand the vision, their role in the 
vision, and rationale for changes. Principal 
builds a culture of collective responsibility 
by mobilizing and empowering teams that 
support and sustain the vision over time.  

2: Mostly 
Meets 

● The Principal communicates daily with 
staff regarding the logistics of the 
following day.  

● The Principal effectively messages the 
importance of building relationships. 

● All staff rally around the desire to foster 
positive relationships with students. 

● There is a lack of evidence to show that 
communication and responsibility for 
student learning is being messaged 
effectively.  

● The purpose of AIS for all types of 
students is unclear and thus the 
messaging of the purpose is not clearly 
communicated to stakeholders.  

Sustained Focus on 
Results 

● Commitment to student 

learning 
● Strategic prioritization 
● Culture of accountability  
● Advocacy and filtering  

Principal models and sets high 
expectations for all staff, creating a culture 
of accountability for student learning. 
Principal prioritizes efforts that advance 
progress towards school goals. Principal 
effectively advocates for school needs with 
the district and reaches beyond the 
building to pursue needed resources and 
bring in best practices.   

1: 
Somewhat 
Meets 

● The Principal reports spending the 
majority of her time on student behavior, 
through time spent processing referrals, 
monitoring the hallways and checking in 
with students in classrooms throughout 
the day. 

● There is a clear and apparent 
commitment to building strong, positive 
relationships with students.  

● There is a less visible commitment to 
student learning in practice. 
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● The Principal reports having little or no 
time for prioritizing student learning, 
through coaching of teachers. 

● There is a sustained focus on the current 
metrics of success for AIS MS 
(attendance, number of referrals, grades, 
major breaches in behavior).  

● As stated above, it is unclear that these 
current metrics for success set all 
students up for academic success. 

Talent Management 

● Hiring 
● Staffing model 
● Clear roles and 

responsibilities 
● Staff assignment 
● Evaluation 
● Retention  

Principal works with the district to forecast 
staffing needs and recruit quality 
candidates. Principal implements formal 
and rigorous staff selection, hiring, and 
induction processes. Hiring and 
assignment processes match staff to 
specific positions based on skill. Positions 
have clear roles, responsibilities, and 
performance expectations that align with 
the school mission and plan. All teachers 
receive accurate and specific feedback 
through the evaluation process. Principal is 
intentional about retaining high-performing 
staff. 

2: Mostly 
Meets 

● The principal is intentional about creating 
an environment in which the staff feel 
cared about and supported and this has 
resulted in high teacher retention.  

● Most staff say that they are very happy to 
be at AIS and wouldn’t want to be 
anywhere else. 

● Due to an unfilled sub position at the 
school, staff are often pulled from their 
permanent roles to cover classes. 

Resource Maximization 

● Time 
● Money 
● Program 
● Partnerships 

Principal is adept at maximizing resources 
to meet school needs and accomplish 
school goals. Principal demonstrates 
persistence, ingenuity, and resourcefulness 
in identifying untapped resources in the 
areas of time, money, programs, and 
partnerships. Those resources are 
effectively deployed.  

1: 
Somewhat 
Meets 

● Resources are not yet maximized at AIS. 
● Due to the newness of the partnership 

between AIS and the DSS team, both the 
team and the Principal are unclear about 
how to best utilize this support to take 
some things off the Principal’s plate.  

● There are opportunities to better utilize 
the time, expertise and motivation of the 
School Resource Officer and the SEL 
staff person. 

● The student support team has created 
partnerships with the Tri-State Food 
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Bank and Hangers to provide students 
with basic needs.  

● Even if resources are maximized, it is 
unclear whether the Principal would have 
the bandwidth to address Tier 1 
instructional needs without an additional 
administrator.  

 


